Collaborative Team
Facilitator Meeting #2



Norms

1. Solutions-oriented mindset

2. Keep the information shared confidential
3. Beengaged, open, and honest

4. Be prepared




How is everyone feeling?




Reflection on Reading
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Reflection on Reading

Round 1

Share a sentence
from the reading
that you
think/feel is
particularly
significant.

Round 2

Share a phrase
from the reading
that you
think/feel is
particularly
significant.

Round 3

Share a word from
the reading that
you think/feel is
particularly
significant.




Reflection on Reading




PLC Question #1
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The PLC Continuum: Clarifying What Students

Must Learn (Question #1)
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The Professional Learning Communities at Work™ Continuum:
Clarifying What Students Must Learn

DIRECTIONS: Individually, silently, and honestly assess the current reality of your school’s implementation of each indicator listed in
the left column. Consider what evidence or anecdotes support your assessment. This form may also be used to assess district or team

implementation.

We acknowledge that the fundamental purpose of our school is to help all students achieve high levels of learning, and therefore, we work
collaboratively to clarify what students must learn.

Indicator

We work with
colleagues on

our team to build
shared knowledge
regarding state,
provincial,

or national
standards; district
cursiculum guides;
trends in student
achievement; and
expectations for
the next course or
grade level. This
collective inquiry
has enabled each
member of our
team to clarify
what all students
must know and
be able to do as

a result of every
unit of instruction.

Teachers have
been provided
with a copy of

state, provincial,

or national
standards

and a district
curriculum
guide. There is
no process for
them to discuss
curriculum with
colleagues and
no expectation
they will do so.

Teacher
representatives
have helped to
create a district
curriculum
guide. Those
involved in the
development
feel it is a useful
resource for
teachers. Those

Teachers are working
in collaborative teams
to clarify the essential
learning for each
unit and to establish
a common pacing
guide. Some staff
members question
the benefit of the
work. They argue that
developing curriculum
ibility of

not in
the development
may or may not
use the guide.

is the

the central office or
textbook publishers
rather than teachers.
Some are reluctant to
give up favorite units
that seem to have no
bearing on essential
standards.

Developing

Teachers have
clarified the
essential learning
for each unit by
building shared
knowledge
regarding state,
provincial, or
national standards;
by studying high-
stakes assessments;
and by seeking
input regarding the
prerequisites for
success as students
enter the next grade
level. They are
beginning to adjust
curriculum, pacing,
and instruction
based on evidence
of student learning.

Sustaining

Teachers on every collaborative team
are confi they have | a
guaranteed and viable curriculum for
their students. Their clarity regarding
the knowledge and skills students
must acquire as a result of each unit of
instruction, and their commitment to
providing students with the instruction
and support to achieve the intended
outcomes, give every student access to
essential learning.

No matter where
your team falls
on the
continuum, the
goal is to move
forward.

Page 128 in book



What resources should we have out during
planning for question #1?

Unit Plan- Curriculum

Focus on Finances: Proportionality
Math7

Stage 1- Desired Results
Wwh, ents to kne
Transfer |
“Students wil be able to independently o] —
sl prbiems invahing pere interest, net worth, and
budgets. year.
ENDURING UNDERSTANDINGS
« Purpose dictates theform a nunf 2- Acceptable
« Developh What wil we occept os evidence of student understanding?

‘possible decisions and weighing

Students wil know

£3

situations.
+ Simple interest s a fixed percen]
‘while compound interest i calc)

Stage 3 — Learning Plan

‘company's eamings that s colle]
government. 1t s defined and 2§
by each state.

« Apersonal budget includes mon|

?

wnderstanding
‘Writing 3 proportion to represent models
and situations.

experience
Solving Percent Problerms.
percent

anticipated future expenses.

pincipal, rebate, sols tax, simple intere
expenses

find
the part, the whole, or the percent

problems. Problems involving percent increase and
decrease are types of percent application problems. They

percent increase/decrease

change.

‘Assessment: Solving Percent Problems

cent, and. ) discount, sales t
tip, discount, commission, and depreciation, commission, and income tax. They also leam
deprediation. the dfference between sales, rebates, and percent

including sales, rebates, and coupons.

those formlas in real-world contexts.

Identify assets and Habilties and construct

"Net Worth Statements and Personal BUGEEts
‘Students will decide whether items are assets or labilties

‘within a total budget.

Statement. Students willdifferentiate between fixed and
Then,

‘what percent each expense s of the entire budget and

Campus & Team Goals

Collaborative Team
Framework

Content Standards
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Safe an Collborative Classroom Culture
Collective Commitments

TEKS Snapshot — Grade 6 Social Studies

ireamined standords beginning with fhe 2019-20 school year

Knowledge and Skills Statements

Readiness Standards

elationships between past conficts and current conditons

70ups from various soietie,pastand present contemporary socieies

constiutionsl(lmited) and totaltarian (snimted) 6910

|
E H 611A) 6.1008) - India, and Russ
E
H

societies, incuding the United States. organize government and how they functon

mong vrious contemperary socetes

representatve governments.

Knowledge and Skills Statements

Readiness Standards

places and regons and regions
S8

water bodies, and urban centers of various laces and regions




Example of Question #1 in a Collaborative Team



http://www.youtube.com/watch?v=WXdH5amlaM4

Practice

Action (verb)

Skill

Condition

Content Objective:




Question #1 Resources

Resources
For
Unpacking
the Learning

Question #1: What do we want students to leq

This section includes resources to guide you
thinking & conversations as you go through
Question #1 during planning.

Unpacking the TEKS and Other Standards
Unit Plan Stage 1: Desired Results

What do we want students to know and be able to do?
What do we want students to learn?

1. Know and understand the parts of the standard.

Guiding Questions:
- What are the parts of the standard?
- How do the parts of the standard connect?
- What important context does the knowledge
expectation (that might not otharwise be und

Standards Summary Chart

Summary Chart

Subject arex

Priority standard (standard rumber and

escriotion)

Grage.

Plannog
+ Whan will we teach this standaed (window of days
woeks with dates)?

2. Underline the verbs (and verb forms).

Guiding Questions:
- What do these underlined words communicat|

Urnracoed targets

+ What common assessments will we use £0 measur
studont mastery (pretests, formative assessments,
Summative assessments)?

- What patterns do you notice?
- Whatare the various levels of complexity reqy
- How can you clarify the meaning of each verb
collaborative discussions..” zJs.the main verl
consensus on the expectation. Rewrite in the

fcan statement or standard description (n

Student-frierdly words)

* What intervention strategies could we use for stuc
having aficuity mastering the priorty standard?

18) Qubdratic nctions wed exusticns. The
solve, with snd witheut sechnol
resscasblunass of ther selutioss. The stadel

oaluites the reasanatiuness based os re

(A) s0ive quadvatic equatians hai
reots, comgieting the squire, 4nd.

(B) wits, sing tochwology, qusd

10 gatimate soltions and mad

Level of rigor (depth of knowiedge) with 3
proficiency examle for each target

Prerecuisite skils or vocabulary

+ What enrichment strategies could we use for stud
who have aiready mastered the pawer standard?

Your Impact © 2018 Schtion Tree Press + SelutionTree.com

Amelity
Viat go.SolutionTree.

15 downioad this free reproducitie.

‘Question #1 Breakdown for Unit #_
Essential Standards Student Actions
'6.8(A)- Compare and contrast potential and kinetic | Compare & Contrast
energy .
Question #2
» Create 2 Venn diagram for potential and
kinetic energy

® Write 2 3 sentence summary comparing and
contrasting using the comparing/contrasting
sentence stems from Leaddward

7.7(B)- Distinguish between expressions and
‘equations verbally, d and i

Distinguish

Question #2
e Card sort- given examples of expressions and
equations, place into different groups
«  With 2 partner verbolly explzin the
characteristics of expressions and the
characteristics of equations

8.6(A)- Explain how the Northwest Ordinance

Explain

principles and for orderiy
expansion of the US

Question #2

* Write 2 3 paragraph essay explaining the
Northwest Ordinonce and the effects on Us
‘expansion
Create a cause and effect chart using the
following stem: from the
Northwest Ordinance caused

 This affectsd US expansion

6.8- Idzntify figurotive language

»  Highlight and label figurative language
(simile, metaphor, hyperbole,
personification) in the poem Abuelita.

When given 4 lists of words without titles,
determine the appropriate titles based on
the information in the list (titles include
simile, metaphor, hyperbole, personification)

Source: Thewsas, T. (2015, Novewsber 23). Pashways fos coaching collsborative teams. Presented at East Detroit Public
Schols, Eastpointe, M1, Reprinted with permission.




Question #1 Resources

Unpack the Learning
Question #1: What do we want students to learn?
(CONTENT OBJECTIVES)

1. What are the 3-5 most essential standards for this unit?
(Can use data, curriculum and Lead4ward Snapshot)
Find the verbs in the standards to determine the level of
learning students must reach

. Guiding Questions:
What are the vital behaviors, skills, and standards for
the next 5 days?
Does this skill/standard have leverage: 1s it applicable
to many academic areas?
Does this skill/standard have endurance: Are students
expected to retain skill long after test?
Does this skill/standard have readiness: Is it prepping
students for next grade level?
Will this skill be assessed and results analyzed?




Next Steps for Question #1

Implement
on your
own with
your team

Meet with
Jordan prior to

| your

Meet with Jordan implementation
prior to with team

implementation &
Jordan models
process with your
team

Bring a lesson to tomorrow’s PDH



Next Steps- Reading
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Learning
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Learning Communities at Work™

Building Collaborative
Culture
(pg 57-69)

&

Question #1- Prioritizing
Essential Standards
(pg 111-131)



