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✔ Goal Reflection

✔ PLC Questions #3 and #4

✔ What Next?
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Q #3 and #4

Reflect on Goal
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7t󰈊 So󰇸󰈎󰇽l S󰉃u󰇶󰈎󰇵s Go󰈀󰈗:  In 󰉃e󰈀󰈛 m󰇵e󰉃󰈎󰈞g󰈻, 󰉄he 󰉃󰈩󰇽󰈛 is 󰈗󰈡󰈢󰈕in󰈇 󰈀󰉄 t󰈊󰇵 TE󰈶󰈟 an󰇷 󰉄h󰈩 󰇵󰈻󰈼en󰉃󰈎󰇽󰈘 TE󰈶󰈟 fo󰈸 󰉄h󰈩 󰉊󰈝i󰉄 w󰈊󰈩󰈞 b󰇽󰇹󰈕wa󰈸󰇶s 
p󰈗a󰈞n󰈎󰈝󰈈. Al󰈻o, 󰈛󰈀k󰈏󰈝󰈈 su󰈸󰈩 󰇽󰈘l 󰈚e󰈛b󰈩󰈸󰈼 k󰈝󰈢󰉓 t󰈊e TE󰈶󰈟 an󰇷 󰉄h󰈩 “󰉏󰇵󰈹ba󰈇󰈩” 󰉓h󰇵󰈝 󰈦la󰈝󰈞󰈎n󰈇 󰉄h󰇵 󰈗e󰈼s󰈡󰈝. A󰈼 we󰈗󰈘 󰈀s, 󰉊󰈻i󰈞g 󰉃󰈋󰈩 TE󰈶󰈟 wi󰉃󰈋 
ve󰈸󰉄󰈎c󰇽󰈗 a󰈘󰈎g󰈝󰈛󰇵n󰉃, e󰈼p󰈩󰇹󰈏a󰈘l󰉘 󰇿󰈡r 8󰉃󰈋 g󰈸a󰇶󰈩. 
Wha󰉃 󰈀󰇸t󰈏o󰈝 󰈼t󰈩󰈥󰈼 w󰈢󰈸󰈕ed?: 

1. Mak󰈎󰈝󰈈 s󰉊󰈸e 󰉄h󰈩 TE󰈶󰈟 we󰈸󰈩 󰇶󰈏s󰇹u󰈼s󰈩󰇷 󰇽󰉄 t󰈊e 󰇻󰈩g󰈏󰈝󰈞in󰈇 󰈡󰇿 t󰈊󰇵 U󰈞it 󰈀󰈻 󰉓󰇵l󰈗 a󰈼 f󰈡󰈸 󰇵󰉐er󰉘 󰈘󰈩s󰈻󰈢󰈞, es󰈥󰈩󰇸󰈏al󰈗󰉙 t󰈊i󰈼 y󰈩󰇽󰈸 
si󰈝󰇸󰈩 w󰇵 a󰈸󰈩 󰈋󰇽vi󰈝󰈈 t󰈡 󰈥󰈹󰇵pa󰈸󰈩 󰉄h󰇵 󰈗e󰈼s󰈡󰈝 󰇿󰈢r o󰈝󰈘󰈎n󰇵 󰉒o󰈹k. 

2. Dis󰇹󰉉󰈼s󰈏o󰈝 󰈡󰈞 w󰈊󰇵󰉄he󰈸 󰈡󰈹 n󰈢󰉃 󰉄he TE󰈶󰈟 is 󰈩󰈻󰈼󰇵n󰉃i󰈀󰈘 󰇽n󰇷 i󰇿 󰈎t 󰈊󰇵󰈘p󰈻 󰉄o p󰈸󰈩󰈦󰇽re 󰇾󰈡󰈹 v󰇵󰈸󰉄ic󰈀󰈗 󰇽󰈘ig󰈝󰈛󰈩n󰉃. 
3. Rev󰈎󰇵󰉒i󰈞g 󰉃󰈋󰈩 t󰇵󰈻󰉄 at 󰉃󰈋󰈩 b󰇵󰈇i󰈞n󰈎󰈝󰈈 󰇽n󰇷 󰉄he 󰈩󰈝󰇶 󰇽ga󰈎󰈝 󰉄󰈢 ma󰈔󰈩 󰈼󰉊re 󰈫󰉉󰇵󰈼ti󰈡󰈝󰈼 󰇽d󰇷󰈹es󰈻󰈩󰇶 n󰈢󰉃 o󰈞l󰉘 󰉄he TE󰈶󰈟 bu󰉃 󰉄h󰈩 

“ve󰈸󰇻󰈀g󰇵” o󰇾 󰉄h󰈩 TE󰈶󰈟.
Wha󰉃 󰇶󰈎d󰈝’󰉄 wo󰈸󰈕?: Al󰈗 o󰇿 t󰈊󰈩 󰇽󰇻ov󰈩 󰈏󰈝 󰉄he 󰇼󰈩󰈈󰈏n󰈝i󰈞g! S󰉃i󰈘l 󰈻󰉄ru󰈇󰈈l󰈎󰈝󰈈 w󰈏󰉃󰈋 k󰈝o󰉓󰈎n󰈇 󰉄h󰇵 TE󰈶󰈟 fo󰈸 󰉄h󰈩 󰈗󰇵󰈼so󰈝󰈼 w󰈩 󰇽󰈸e 󰇶󰈎s󰇹󰉊󰈼si󰈝󰈈. 

How 󰈎󰈻 󰉙󰈢ur 󰉃󰈩󰇽󰈛 do󰈎󰈝󰈈 p󰈸󰈢󰈈re󰈻󰈼󰈎n󰈇 󰉄󰈢wa󰈸󰇶 y󰈡󰉊󰈸 󰈈o󰈀l? I 󰉃󰈋in󰈔 󰉓󰈩 󰇽re 󰈇󰈩󰉅󰈏󰈞g 󰈚u󰇸h 󰇼󰈩󰉅󰇵󰈹 bu󰉃 󰇶󰈩fin󰈏󰉃e󰈘y 󰈀 󰉒󰈢󰈹k i󰈝 󰈦r󰈡󰈇󰈹󰇵s󰈻 
s󰉃i󰈘l. O󰈝󰇸e w󰈩 󰈊󰇽󰉐e l󰈡󰈢󰈔e󰇶 󰈡v󰇵󰈸 󰉄he TE󰈶󰈟 ag󰈀󰈏󰈝 a 󰈈r󰈡󰉊󰈥, 󰉄he 󰈗󰈩󰈼s󰈢󰈝 󰈦la󰈝󰈞󰈎n󰈇 󰈈󰈢es 󰈻󰈛󰈡󰈢t󰈊󰈘y. 
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6t󰈊 S󰇸i󰈩n󰇹󰇵 Go󰈀󰈘:  W󰇵 wi󰈗󰈘 b󰈩 󰈚󰈢󰈹e 󰈎n󰉃󰇵󰈞ti󰈡󰈝󰇽󰈘 ab󰈡󰉊󰉃 󰈼ti󰇹󰈕󰈎n󰈇 󰉓󰈏t󰈊 󰉄he 󰈩󰈻󰈼󰇵n󰉃i󰈀󰈘 TE󰈶󰈟 as 󰉒󰈩󰈘l 
as 󰈗󰈡󰈢󰈕in󰈇 󰇿󰈡r 󰈸󰇵󰈘ev󰈀󰈝󰉄 󰇵vi󰇷󰈩󰈞c󰇵 o󰇾 󰈘󰈩󰇽r󰈝i󰈞g.

Wha󰉃 󰈀󰇸t󰈏o󰈝 󰈼t󰈩󰈥󰈼 w󰈢󰈸󰈕ed?:  A󰈗󰈘 of 󰉉󰈻 󰈘󰈢ok 󰈀󰉃 󰉄h󰇵 󰈗e󰈼s󰈡󰈝 󰇻󰇵fo󰈸󰈩 󰈦l󰇽󰈝󰈞in󰈇 󰈀󰈞d 󰇼󰈹󰈏n󰈇 i󰇶󰈩󰇽s a󰇼󰈡󰉊󰉄 
w󰈊i󰇸h TE󰈶󰈟 ar󰈩 󰉃󰈋󰇵 mo󰈻󰉄 󰈎m󰈥󰈢󰈹ta󰈝󰉄 󰈀n󰇷 󰈋󰈢w 󰈻󰉄ud󰈩󰈝󰉄s 󰇹󰇽󰈞 s󰈊o󰉓 󰈩v󰈏󰇷e󰈞c󰈩 󰈢󰇾 󰈘e󰈀r󰈝󰈏󰈞g 󰉃󰈋es󰈩 
s󰈥e󰇸󰈎fic TE󰈶󰈟.  We 󰈀d󰇷 󰉄h󰇵󰈻e 󰉄󰈡 t󰈊󰇵 a󰈈󰈩n󰇷󰇽.
Wha󰉃 󰇶󰈎d󰈝’󰉄 wo󰈸󰈕?:  We 󰈀r󰇵 󰈇e󰉅󰈎󰈞g 󰇼󰇵󰉅e󰈹 󰈀t 󰉃󰈋󰇵 co󰈝󰈼󰈎s󰉃󰇵󰈞c󰉘 o󰇿 t󰈊󰈎󰈼 p󰈸󰇽󰇸ti󰇹󰈩.

How 󰈎󰈻 󰉙󰈢ur 󰉃󰈩󰇽󰈛 do󰈎󰈝󰈈 p󰈸󰈢󰈈re󰈻󰈼󰈎n󰈇 󰉄󰈢wa󰈸󰇶 y󰈡󰉊󰈸 󰈈o󰈀l?  A󰈻 󰈼ta󰉃󰈩󰇶 b󰇵󰇾o󰈹󰈩, w󰇵 a󰈸󰈩 󰇻󰇵co󰈚󰈎󰈞g 󰈚󰈢󰈹e 
co󰈝󰈼󰈎s󰉃󰇵󰈞t a󰈝󰇶 󰈎t’󰈻 󰇻󰇵co󰈚󰈎󰈞g 󰈚󰈢󰈹e 󰈡f 󰇽 󰈸o󰉉󰉄󰈏ne, 󰉒󰈋󰈎c󰈊 󰉓󰈏l󰈗 󰇻en󰈩fi󰉃 󰈢u󰈹 s󰉃󰉉󰇶󰇵n󰉃󰈼.
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Wide
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Page 167 paragraph 1

When the core is 
taught well, most 
students should 
succeed most of 
the time without 

the need for 
additional help.

Page 167 paragraph 2

Because this support is 
focused on very specific 
essential standards and 
learning targets, placement 
into Tier 2 interventions 
must be timely, targeted, 
flexible, and fluid.

Page 166 paragraph 1

We recommend that a 
school reassess which 
students are in need of 
interventions and 
extensions at least every 
three weeks. ...the 
process cannot be unfairly 
laborious for the staff.

PAGE 166-167
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How does this relate to the 
work we did throughout 

the 1st semester?

PAGE 166-167

How does this relate to the 
work moving forward?
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Round 1

Share a 
sentence from 
the reading that 
you think/feel is 
particularly 
significant.

Round 2

Share a phrase 
from the reading 
that you 
think/feel is 
particularly 
significant.

Round 3

Share a word 
from the reading 
that you 
think/feel is 
particularly 
significant.

PAGE 169
CONSIDERING THE KEY CRITERIA 

& 
REQUIRING, NOT INVITING
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3 Big Ideas That Drive the 
Work of the PLC

● A focus on learning (vs. 
focus on teaching)

● A collaborative culture and 
collective responsibility

● A results orientation 

PAGE 172, 174-175
THE WHY

How does “The Why” 
connect to the 3 Big Ideas?

Find a line/quote/sentence 
that best supports each idea.
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3 Big Ideas That Drive the 
Work of the PLC

● A focus on learning (vs. 
focus on teaching)

● A collaborative culture and 
collective responsibility

● A results orientation 

PAGE 172, 174-175
THE WHY

The message is clear: some students will require a 
greater opportunity to learn- they will need more time 
and support than others- and the most effective schools 

ensure that they receive it.

PLCs make a conscious and sustained effort to reverse 
this equation. They advise students that learning is the 
constant - and then recognize that if they are to keep 

that commitment, they must create processes to ensure 
that students who need additional time and support for 

learning will receive them.

It is pointless to raise this question, however, if the 
school is not prepared to intervene when it discovers that 

some students are not learning.
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Classroom 
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and 

Extensions

School - 
Wide



W󰉀A󰈙’S 
NE󰈆󰈙?
Fill out the Google Form to help guide the 
work for our March and April meetings.
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https://docs.google.com/forms/d/e/1FAIpQLSd4iLChz2iL9Y5kV_L8uSbyFH0MTqi2-rjYuyY9wuy1r826lg/viewform?usp=sf_link

