Unpack the Learning
Question #1: What do we want students to learn?

(CONTENT OBJECTIVES)

1.What are the 3-5 most essential standards for this
unit? (Can use data, curriculum and Lead4ward
Snapshot)

2.Find the verbs in the standards to determine the
level of learning students must reach

3.Guiding Questions:

e What are the vital behaviors, skills, and
standards for the next ?

e Does this skill/standard have leverage: Is it
applicable to many academic areas?

e Does this skill/standard have endurance: Are
students expected to retain skill long after test?

e Does this skill/standard have readiness: Is it
prepping students for next grade level?

e Will this skill be assessed and results analyzed?
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Resources
For
Unpacking
the Learning

Question #1: What do we want students to learn?

This section includes resources to guide your
thinking & conversations as you go through
Question #1 during planning.




Unpacking a Unit

PRIOR TO THE MEETING

e Team members read and review all unit documents
e Individual team members record questions they have about the unit
e Team determines guiding questions for the team meeting (below)

Guiding Questions for Unpacking a Unit

Overview Questions

What unit documents are available for this unit of study?

Do we see how this unit connects to the overall goals of the course?

How will we ensure that students understand the relevancy of this unit?

Have we completed our planning for the next unit of study at least two weeks prior to the unit launch date?

Unit Plan Stage 1: Desired Results
What do we want students to know and be able to do?
(What do we want students to learn?)

What do the Stage 1 documents tell us about the goals of this unit?

What do we know/need to know about the standards connected to this unit?

Have we established the language we will use for communicating objectives and goals to students throughout
the unit?

How will students be made aware of the big idea and the goal of this unit, all along the way?

After reviewing the standards aligned to this unit, what questions do we still have?

What questions do we have about the megaspore or concept map?

Unpacking the TEKS and Other Standards



Unit Plan Stage 1: Desired Results

What do we want students to know and be able to do?

What do we want students to learn?

1. Know and understand the parts of the standard.

Guiding Questions:

What are the parts of the standard?

How do the parts of the standard connect?

What important context does the knowledge and skill statement provide for the student
expectation (that might not otherwise be understood)?

Strand
(8} Quadratic functions and equations. The student applies the mathematical
process standards to solve, with and without technology, quadratic equations KnOWIedge &
and evaluate the reasonableness of their solutions. The student formulates Skill
statistical relationships and evaluates their reasonableness based on real-
world data. The student is expected to: Statement
(A) solve quadratic equations having real solutions by factoring, taking
Student square roots, completing the square, and applying the quadratic
formula; and
Expectations
ﬂ (B) write, using technology, quadratic functions that provide a
reasonable fit to data to estimate solutions and make predictions for
real-world problems.

2. Underline the verbs (and verb forms).

Guiding Questions:

What do these underlined words communicate about learning outcomes?

What patterns do you notice?

What are the various levels of complexity required by the verbs?

How can you clarify the meaning of each verb? (E.g., “Engage effectively in a range of
collaborative discussions...” -- Is the main verb engage, collaborate, or discuss? Reach
consensus on the expectation. Rewrite in the margin, if needed.)

(8) Quadratic functions and equations. The student applies the mathematical process
standards to solve, with and without technology, quadratic equations and evaluate the
reasonableness of their solutions. The student formulates statistical relationships and

evaluates their reasonableness based on real-world data. The student is expected to:

(A) solve quadratic equations having real solutions by factoring, taking square
roots, completing the square, and applying the quadratic formula; and

(B) write, using technology, quadratic functions that provide a reasonable fit to
data to estimate solutions and make predictions for real-world problems.




3. Identify the noun or noun phrase that the verb refers to. (These are direct objects, in case you were
wondering!)

Guiding Questions:
- What word or words answer the question of the verb? (E.g., Solve what? Determine what?)
- Are there multiple expectations built into a single statement? (E.g., “The student will recognize
rhyme, rhythm, and alliteration in poetry.”) If so, does it help to think of these separately or
together?

(8) Quadratic functions and equations. The student applies the mathematical process
standards to solve, with and without technology, quadratic equations and evaluate the
reasonableness of their solutions. The student formulates statistical relationships and
evaluates their reasonableness based on real-world data. The student is expected to:

(A) solve quadratic equations having real solutions by factoring, taking
square roots, completing the square, and applying the quadratic formula;
and

(B) write, using technology, quadratic functions that provide a reasonable
fit to data to estimate solutions and make predictions for real-world
problems.

4. Synthesize

Guiding Questions:
- What do you understand about the standard that you didn’t already?
- What is the “big idea” intended by this standard or collection of standards? (Zoom out!)
- In what ways might students be able to show learning of this standard?
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Standards Summary Chart

Summary Chart

Subject araa: Grade:
Priority standard (standard number and Planning:
description): +  When will we teach this standard (window of days or

weeks with daktes)?

Unwrapped targets:

+  What common assessments will we use to measure

student mastery (pratests, formative assessments, and
summative assessments)?

I can statement or standard description (in
student-friendly words):

= What intervention strategies could we use for students
having difficulty mastering the prionty standard?

Lewvel of rigor {depth of knowledge) with a
proficiency example for each target:

+  What enrichment strategies could we use for students
whia have already mastered the power standard?

Prereguisite skills or vacabulary:

Sowcrce: Thomas, T (2015, Novensber 23). Farhwn].rs for cnnching collaborative teams. Preserted at East Detroir Public
Schools, Eastpointe, MI. Reprinted with permision.

Amplify Your Impact © 2018 Solution Tree Press « SolutionTree.com
Visit go.SolutionTree.com,/PLCbooks to download this free reproducible.



Sample Priority Standard Summary Document

Grade: __4 Subject area: __Reading

Priority standard:

R.4.1: Refar to details and example in a text whan
axplaining what the text says explicitly and when
drawing inferences from the text.

Unwrapped targets:

= Refer to details in a text when explaining
what the text says explicitly.

Planning

Whan will you teach this standard?
= Unit 2 novel unit
+  Unit 3 informational text unit
#*  Unit 5 research

What assessment or assessments will you use to
measure student mastery?

=  Refer to examples in a text when explaining *  Summary writing
what the text says explicitly. +  Close and critical reading assignment

+  Refer to details in a text when drawing + Details and examples to support topic
inferances. sentence or thesis in literary analysis

+ Refer to examples in a text when drawing What will we do for students who have already
inferances. mastered the essential standard?

Work with these students to increase the DOK level

Han clescription (in shad Triendly words): of the assignment to a DOK 3. Examplas:

+ | can identify details in a text whan

= C the inf d th ft diffarent
describing the plot of a story. ormpare the interre BmE Of o difteren

stories.
= | can give examples of events in a text when

describing the plot of a story.
+= | can identify the details of a text that help
me make inferances.

= Write the summary from a character’s point
of view.

= | can give axamples of events in a text that
help ma make inferences.

Level of rigor or proficiency example:

The student can write a summary of the story using
specific details and examplas to depict the main
ideas, segquence of events, and inferred theme.
DOk 2)

Prereguisite skills and vocabulary:
= Details
= Examples
* Inferences
= Plot
= Main idea
= Thems

= Summary

Seurce for standard: National Governors Association Center for Best Practices o Council of Chicf State School Officers.
(201 0a). Common Core State Standards for English language arts and literacy in history/sodial studies, science, and
technical subjects. Washington, DC: Authors. Accessed at wawrn. covestandards orglases/CCSST_ELA% 205 andards _pdf on
Angrest 21, 201 7.

Amplify Your Impact © 2018 Solution Tree Press + SolutionTree.com
Visit go.SolutionTree.com/PLCbooks to download this free reproducible.



Question #1 Breakdown for Unit #

Essential Standards

Student Actions

6.8(A)- Compare and contrast potential and kinetic
energy

Compare & Contrast

Question #2
e Create a Venn diagram for potential and
kinetic energy
e Write a 3 sentence summary comparing and
contrasting using the comparing/contrasting
sentence stems from Lead4Ward

7.7(B)- Distinguish between expressions and
equations verbally, numerically, and algebraically

Distinguish

Question #2
e Card sort- given examples of expressions and
equations, place into different groups
e With a partner verbally explain the
characteristics of expressions and the
characteristics of equations

8.6(A)- Explain how the Northwest Ordinance
established principles and procedures for orderly
expansion of the US

Explain

Question #2
e Write a 3 paragraph essay explaining the

Northwest Ordinance and the effects on US
expansion

e Create a cause and effect chart using the
following stem: from the
Northwest Ordinance caused

. This affected US expansion

by...
6.8- Identify figurative language Identify
Question #2

e Highlight and label figurative language
(simile, metaphor, hyperbole,
personification) in the poem Abuelita.

e When given 4 lists of words without titles,
determine the appropriate titles based on
the information in the list (titles include
simile, metaphor, hyperbole, personification)




Determine Evidence of Learning
Question #2: How will we know students are
learning?

1.Create Unit Assessment before beginning the unit
(calendar)

2.Start looking at lesson plans in PISD curriculum

3.Think with the “End in Mind"- what will students
do by the end of class to show their knowledge?

4.Plan a formal /informal assessment for each class
period (Language objectives)

5.Guiding Questions:

. How will the assessments work together to
show student’s level of achievement?

. Do we foresee any misconceptions?

. Are our assessments varied to address
multiple learning types and help build
language in ESL students?

. What will proficient student work look like?
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Resources
For
Determining Evidence
of Learning

Question #2: How will we know students are
learning?

This section includes resources to guide your
thinking & conversations as you go through
Question #2 during planning.




Unpacking a Unit

PRIOR TO THE MEETING

e Team members read and review all unit documents
e Individual team members record questions they have about the unit
e Team determines guiding questions for the team meeting (below)

Guiding Questions for Unpacking a Unit

Overview Questions

e What unit documents are available for this unit of study?

e Do we see how this unit connects to the overall goals of the course?

¢ How will we ensure that students understand the relevancy of this unit?

e Have we completed our planning for the next unit of study at least two weeks prior to the unit launch date?

Unit Plan Stage 2: Evidence of Learning

What will we accept as evidence that students are learning?
(How will we know if students are learning?)

e What do the Stage 2 documents tell us about the student evidence tasks of this unit?

e  Which common formative assessments will be used by the team to measure progress toward the Stage 1 goals?

e What questions do we have about this unit’s sample assessments, found in the curriculum planner?

e After reviewing the CAP and all unit assessments, what questions do we still have?

e How will we differentiate assessments?

¢ Do we see and understand how the Stage 2 assessments relate to the Stage 1 goals?

e s aunit-wide pre-assessment appropriate and necessary?

e Are all assessments created and ready for use?

e Have we personally completed each assessment for the unit, and do we have exemplar assessments where
possible?

e How will we calibrate our evaluation of success criteria for student evidence in this unit? Do we agree with what
“success” will look like for these assessments?

e Do we see and understand the relationship between the unit’s formative and summative assessments?

e After planning the gradebook for the unit, do we see an appropriate relationship between major and minor
grades?



Assessment Blueprint Unit #____

When will
we bring this

Standard # of Questions
. Q ) data back to Next
Being Ways to Assess on Unit
the team to steps?
Assessed Assessment )
discuss next
steps?
List all How will this TEKS be assessed throughout the e Isthe Date What will
Unit TEKS | unit as well at the end of the unit? number of you do to
. What data
questions ] address
proportiona \k,)v'” beh back the data?
rought bac
(done at (done at the beginning of a unit) I to the '8
the amount of | to discuss (can be set
beginning time spent with the after data
of a unit) teaching? team? discussion)
e Readiness
Vs (can be set
' ) throughout
supporting the unit)
standard?
(done at the
beginning of a
unit)
8.5(A) e Quick Write at end of class (9/6)- students 3 9/12 1,56
Describe describe atomic structure = build in were the
the d_és___c'fi_bi-ng__sentence stems most
structure | ® Warm up-on day after teaching (9/7) Team missed
of atoms, /¢ Released STAAR Q“ESt'On members questions.
i Ho18-a1s . .
lnCIUdlng 18 Which statement accurately describes the a(o:ﬂs o s_c.m ;ﬁc “element? will brlng
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Charges’ J :UI;::U:“ a‘mm cor\.lams 30 ;.)lotor\s m‘.xd(- tln_.;nuéleur aﬁd 30 ele(tl(‘:r\% ouque me '-._....._____..-. questions' STAAR
and e Unit Assessment ) questions
locations .. | towarm
of “-]"ups (9/28
protons, /and 9/29)
neutrons /ﬁ to address
and / /| most
electrons "/ | missed

questions.




Descriptive Review
Data Protocol

1. Introduction: A team member presents the results of an assessment or examples of student work to
teammates (3-5 minutes).

2. Teacher Presentation: Team members review the presented work as the presenting member explains
his or her concerns or questions. No interruptions or questions are allowed during this presentation (5-
10 minutes).

3. Clarifying Questions: Participants may ask clarifying questions, but again no discussion is allowed at
this point (5 minutes).

4. Feedback: The team discusses the work together, giving three kinds of feedback each in separate
intervals. The presenting teacher listens and takes notes while his or her colleagues talk (5-10
minutes).

The feedback must directly relate to the assessment or examples of student work at hand. The three
kinds of feedback include the following:

a. Warm Feedback- Positive points associated with the work.
b. Cool Feedback- Questions, doubts, or possible gaps in the work
C. Hard Feedback- Challenges related to the work

5. Reflection: The presenting teacher responds to team members’ feedback, highlighting new insights,
seeking clarifications, and identifying changes to be made (10 minutes).

6. Debrief: The team leader solicits feedback regarding the team’s perceptions of the process (5 minutes).

This protocol can be used when one team member is presenting data and wants the feedback from other
team members.

This protocol can be adapted for an entire team to present data. An outside facilitator such as an
instructional coach or the Collaborative Team Facilitator (CTF) can facilitate. If a CTF chooses to facilitate,
their data will be included in the group data being discussed.



Data Driven Dialogue

What do you see?
(Facts Only)

What does the data suggest?
What assumptions can we
make about student
learning?

What are some next steps to
address the data?

Conversation Starters

e | observe that...

e Some patterns/trends
that | notice...

e |cancount..

e I’'msurprised that | see...

e | believe the data
suggests...because...

e |lassume...

e Additional data that
would help me is...

e | can gather that...

e | think the following are
appropriate
solutions/responses that
address the needs
implied in the data...

. seems like a good
next step because...
. will address
because...

How To:
1. Team members fill out column 1 and column 2 before the team data discussion.

oukwnN

used for the corresponding column.

Collaborative Team Facilitators or the PLC Coach will facilitate the conversation starting with column 1.
Every team member will share their column 1 without interruptions or questions.

Next, every team member will then share their column 2 without interruptions or questions.
Once all team members have shared, a whole group discussion about next steps can begin.
If teams are struggling with how to start sharing or the conversations, conversation starters may be




< " SCHOOL
-.SRIREFORM
A COMMUNITY OF LEARNERS

ATLAS
Looking at Data

Learning from Data is a tool to guide groups of teachers discovering what students, educators, and the
public understand and how they are thinking. The tool, developed by Eric Buchovecky, is based in part on
the work of the Leadership for Urban Mathematics Project and the Assessment Communities of Teachers
Project. The tool also draws on the work of Steve Seidel and Evangeline Harris-Stefanakis of Project Zero at
Harvard University. Revised November 2000 by Cene Thompson-Grove. Revised August 2004 for Looking
at Data by Dianne Leahy.

1. Getting Started

* The facilitator reminds the group of the norms.

* The educator providing the data set gives a very brief statement of the data and avoids explaining
what she'he concludes about the data if the data belongs to the group rather than the presenter.
Note: Each of the next 4 steps should be about 10 minutes in fength. It is sometimes helpful for the
facilitator to take notes.

2. Describing the Data (10 minutes)

* The facilitator asks: “What do you see?”

* During this period the group gathers as much information as possible from the data.

= Group members describe what they see in data, avoiding judgments about quality or interpretations.
It is helpful to identify where the observation is being made — e.g., “On page one in the second
column, third row...”

= [If judgments or interpretations do arise, the facilitator should ask the person to describe the evidence
on which they are based.

= It may be useful to list the group's observations on chart paper. If interpretations come up, they can
be listed in another column for later discussion during Step 3.

3. Interpreting the Data (10 minutes)

» The facilitator asks: “What does the data suggest?”Followed by — “What are the assumptions we
make about students and their learning?”

= During this period, the group tries to make sense of what the data says and why. The group should try
to find as many different interpretations as possible and evaluate them against the kind and quality of
evidence.

= From the evidence gathered in the preceding section, try to infer: what is being worked on and why?

* Think broadly and creatively. Assume that the data, no matter how confusing, makes sense to some
people; your job is to see what they may see.

* As you listen to each other's interpretations, ask questions that help you better understand each
other's perspectives.

Protocols ane most powerful and effective when used within an ongning professional leaming community and facilitated by a skilled facilitator. To learn more
about professional learning communities and seminars for facilitation, please visit the School Reform Initiative website at www.schoolreforminitiative.org.



4. Implications for Classroom Practice (10 minutes)
= The facilitator asks: “What are the implications of this work for teaching and assessment?” This
question may be modified, depending on the data.
= Based on the group’s observations and interpretations, discuss any implications this work might have
for teaching and assessment in the classroom. In particular, consider the following questions:
What steps could be taken next?
What strategies might be most effective?
What else would you like to see happen? What kinds of assignments or assessments could provide
this information?
What does this conversation make you think about in terms of your own practice? About teaching
and learning in general?
What are the implications for equity?

5. Reflecting on the ATLAS-Looking at Data (10 minutes)

Presenter Reflection:
* What did you learn from listening to your colleagues that was interesting or surprising?
= What new perspectives did your colleagues provide?
* How can you make use of your colleagues’ perspectives?

Croup Reflection:
* What questions about teaching and assessment did looking at the data raise for you?
» Did questions of equity arise?
* How can you pursue these questions further?
* Are there things you would like to try in your classroom as a result of looking at this data?

6. Debrief the Process (5 minutes)
* How well did the process work?
* What about the process helped you to see and learn interesting or surprising things?
* What could be improved?

Protocols are most powerful and effective when used within an ongoing professional leaming community and facilitated by a skilled facilitator. To learn more
about professional learning communities and seminars for facilitation, please visit the School Reform Initiative website at wwaw.schoaolreforminitiative.org.



Design the Learning
Question #3 & #4: What learning experiences and

instruction will we plan?
1.Look at PISD curriculum, calendar, SIOP strategies

2.Thoroughly read through and make notes on the
lesson plan documents

3.Guiding Questions:

. How will the lesson be structured in order to
best address essential standards and provide
students with time to listen, read, speak, and
write?

. How will students be made aware of the “big
idea” of this lesson?

. What materials/resources need to be
gathered for this lesson?

. What expectations do we have for pacing and
time allotment for this lesson?
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Resources
For
Designing the
Learning

Question #3 & #4: What learning experiences and
instruction will we plan?

This section includes resources to guide your
thinking & conversations as you go through
Questions #3 & #4 during planning.




Unpacking a Unit

PRIOR TO THE MEETING

e Team members read and review all unit documents
e Individual team members record questions they have about the unit
e Team determines guiding questions for the team meeting (below)

Guiding Questions for Unpacking a Unit

Overview Questions

e What unit documents are available for this unit of study?

e Do we see how this unit connects to the overall goals of the course?

¢ How will we ensure that students understand the relevancy of this unit?

e Have we completed our planning for the next unit of study at least two weeks prior to the unit launch date?

Unit Plan Stage 3: Learning Plan

What learning experiences and instruction will we plan?

(How will we respond when students do not learn?)

(How will we enrich and extend the learning for students who are proficient?)

e What do the Stage 3 documents tell us about the learning plan for this unit?

e Do we see and understand the relationship between the unit’s Stage 3 lessons and the Stage 2 evidence?

e What preferred and repeated instructional strategies will be used in this unit of study? Do we have a shared
understanding of what they are, how they work, and how to determine their impact?

e Are we employing a variety of instructional approaches throughout the unit?

¢ How will we differentiate lessons?

e Where are the opportunities for student voice and choice?

e  Which lessons would benefit from a pre-assessment?

e Which lessons and learning experiences will result in grades?

e What will our pacing plan look like for this unit?

e Have we worked together to update the calendar and unit overview/syllabus as needed?

e After developing a timeline and calendar plan for the unit, are we able to leave approximately 20% of our time
available for either re-teaching or acceleration, as needed? What adjustments need to be made?

e Do we have a plan for intervening when students are not successful with the essential learnings built into the
lessons?



Sentence fFrames - Varying Thinking Stems leaddluard y i

Cognate
occurs more/less frequently than - ocume, con mas/menos frequencia

® isfis not important because . es/no esimporiante
§
:‘: The information from tells me that . informacion, informe
© | Based upon , | believe i more/less imporiant than . basado/ a en, es mas/menos imporiante
g
< After a careful analysis of | can state with certainty that - andfsis, con certeza

| analyze/interpret the information to mean due to . informacion, interpreto, analizo

Cognate
5 an example of . ejemplo

| use when | = uso
'E lused to determine that 4 determinar
o
< When | solve this problem, | need to know and A problema

A possible result of [ 3 posible, resultado

s another instance where this applies. instancia, aplica
Cognate

The cause of s/ was because . causa
- The effect of is/was because . efecio
: There are/were many couses for including . causas incluyendo
033 There are/were many effects of including . efectos incluyendo
o}
O causas efectos

The cause(s) of was/were ., and the effect(s) was/were

ignificativa/efect

The most significont couse of is/was ____ and the most significant effect s/was ___. ;gmgﬁx e
@ Cognate
'g is simiar to/different from becouse . simiar, diferente
(o)}
o The difference between and 5 . diferencia
Q
)
; The characteristics of are similar to/different from . caracteristicas, simiares
'g One disfincfion between and s . distincion entre
Q
§ While and are simiar, is distinct. sinllo, disfinto
g In this circumsiance, it is clear that and are comparable. gr&“&g%"o%g‘gg‘l:“o
QO




Sentence Frames - Yarying Thinking Stems

| can create with . creor
a I'would usa fo . usaria
o
g
8 | could demonstrate this by, - mosfrar
@ A different way to design is . diferante, disefiar
—
o ‘With what | know, | could creata a . crear
Tha way | would explain this to another kid is . axplicar
Cognate
| conclude is comect/incomect bacausa . concluyo, comactofincomacto
b limaginad but rowe | think . imaging
(=]
E
= f
[E] Oina conclusion | can make is because . conclusian
=
8 ‘With this new information, | can now state . infomacian
z
g Basodo en, la reflaxion,
Based on my refiection, | conclude because - concluyo
is significant/reasonabla in this case because . significativo, en este caso,
razonamiento
Cognate
It is my opinicn that 5 a good/bod idea becouse . opinion, idea
My evaluation is that is important because . avaleacion, imporfante
o
E In miy opinicn, | beleve that bacouse . opEnicn
[+
u}J The importance of is . importancia
Asmy evaluafion of concluded it is evident that . @valuacion, concluido,
avidentsa
After coreful analysis. | can say that has value bacausa - andlisis, fiene valor
‘While there are exceptions, | can genarally say this information tells us that __ . genaraimeanta
Frequantty s/ara because thay ara/fit has___ . frecuentements
8
=4 : : Da acuerdo con el [texto
According to [the text/nf tion], il '
E ing to [ finformation], you can generally say nfommcacidn, gens tes
% Mast of tha fime . | believe that becaousa
o
You can generally say the moraflass , the morefless - genargimenta
| befiave, basad upon that generally . basodof a en, generalmente




Sentence Frames - Varying Thinking Stems

Tha book/ftext says so | think . tfaxfo

It appears that because . aparace

B . . A La evidencia que. informa,

E One pece of evidence that informs my decision & Jociicn
= L .
i Tha text stated wihich is wiy | think - taxio

Although not explicitly stated, | can infer bacausa - axplicifomanta, pueda inferr

The evidence indicates becausa . evidencia, indica

Cognate

This reminds me of
e Another example of is . oo, ejemplo
%
E is similar to this because . simiar
{3 reminds me of
%
= The main connection betwaan and B . coneson/relacion

and ara related in af least bwo ways, and . relacionodos
Cognate

| pradict/estimata becausa isfara . pradigo
o I think will repeat becouse isfara . repio
E
gy | pradict/astimata - kAy reasons for this include . pradigo , las razones, incluyen
]
'E In vy opinion, will happen naxt becouse . &n mi opinion
E .

In light of I predict _ pedigo

an consideracion afal, texfo,

In consderation of the fextfinformation given, | beleve will accur. o

Cognate
hoppenad before/after
.E The ardar of events beginsfaminates with . orden de evantos, termina
o
o .
; A vital step in the processis because . vill, procsso
. s . consderando guea, sorpresa,
E Considering it is nof o surprise that ocourmad. pepainpte
o |
E It wiauld ba important to before/aftar . importante
If all the steps are complate, will occur.  completos, ooumrg




Summaorize

Sentence Frames - Yarying Thinking Stems

It's impaorfont fo remembear

Thrae important points, ideas, or actions are

It is essanfial fo know

The most impartant part is bacausa

After I now understand

The most significant thing | leamed foday i

Cognate
importanta

tres, ideas importantes, cocionas

esancial

parta mds importanta

significanie




Instructional Strategies Playlists for Teachers

leaddward

All new instructional strategies are color-coded with orange.

movement and rehearsal extending learning evidence
discourse and practice thinking from mistakes of leaming
playlist playlist playlist playlist playlist
Fact or Fib
Ball Tass Boogie o o Card Sart 321 Test Review 3-2-1 Summary
. " Compare/Contrast . e
Choose and Chat lig Saw “Sell” Model ABCD Reasoning Cards Connect 4 Thinking
Dance It- Chance It Just the Facts Connect the Dots Balloon Bop Exit Ticket
. . Double Decker . . .
Four Corners Musical Chairs Discount Brain in the Game Graphic Organizers
Learning Loops Mystery Bag Idea Shuffle Chatterbox High-Five Summary
Musical Mystery
' Sequence Justified List Each One Teach One Independence Day
Mix-Freere-Group
Re-sequence
Pair-50UARE-Share Pass the Story Link It Up Fixer Upper KWL Chart
Positive Pings PFlay It = 5ay It Matching Double Focused Listing One Minute Paper
Trouble
Rise and Shine Stop Plop and Roll Nine Squares Go with the Flow Snap-tastic
Shake and Share Summary Salad Odd One Out 10 Slap Down Tabletop Tweets
) Rock and Roll
Stand, Stick or Stray Tour of Knowledge Vocabulary hake the Case Team-Two-One
Texas Two-Step Triple Play Talk a Mile A Minute Pick Up the Slip Up Thought Bubkbles
Think and Throw Undercover Agent Tic-Tac-Tally e Total Recall
Item Review
Vocabula id Viocabula
Thinking Partners ulary Pyrami = . e Toss a Question Wishful Thinking
Game Dominoes
obe with Your Feet Who Am |7 ‘Wiould You Rather... Triple Crown Critigue What's On Your Plate
Add YOUR ideas below: Add YOUR ideas below: Add YOUR ideas below: Add YOUR ideas below: Add YOUR idegs befow:

*To access these strategies go to Lead4Ward.com then click on Instructional Tools




Instructional Strategies Playlists for Teachers

The lead4ward Instructional Strategies Playlists are designed to provide teachers with detailed descriptions of specific,
instructional strategies, many of which are modeled and experienced in leaddward professional development sessions.
This resource is intended to support educators in using an intentional planning process that includes delivering
instruction that is aligned to the TEKS, promotes student engagement, and to teach for access (get started), rigor (think
more about it), and transfer (apply what you know).

Teachers use instructional strategies to:

= engage learners

+ provide practice without penalty
*  encourage interaction among students
+ see and hear students’ thinking

movement and
discourse
playlist

rehearsal and
practice
playlist

extending
thinking
playlist

learning
from mistakes
playlist

evidence
of leaming
playlist

Learning is activated when kids are moving and talking. Movement provides the
opportunity for learners to become actively engaged and talk to each other in a
variety of group sizes. Get them moving every 18-20 minutes.

Learning requires rehearsal and practice. The more the teacher varies the practice,
the more likely kids are to engage in learning. Rehearsal and practice that allows for
collaborative work also help learners self-correct misconceptions.

Learning requires thinking. Well-designed learning tasks allow kids to think about a
topic multiple ways or think through a topic to arrive at more complete and justifiable
answers. Often learners stop too early in their thinking or in the learning process.

Learning is assessed in a variety of ways on high stakes tests. Items will never be
repeated on these tests, but the visuals and errors associated with the content will
be. Teachers use items strategically and purposefully to help students discover and
correct their mistakes.

Learning is best assessed in multiple measures - tests, products, discourse, and

other formative and summative assessment methods. When kids describe their own
learning strengths and areas for growth, they are more willing to commit to additional
learning.



