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Dear BCSS Staff, 

 

I am excited to update the Bartow County School System’s Professional Learning 
Communities Playbook. This collection of work continues to be a valuable resource for 
our school system as we implement the three big ideas of learning, collaboration, and 
results. Through the collaboration of our System Guiding Coalition, this Playbook is 
designed to provide essential information in the form of research, templates, videos and 
best practices. As a collection of work designed specifically for the Bartow County School 
System’s instructional staff, the contents of this book will assist in our mission of 
collaboratively engaging all students and staff in relevant learning experiences and 
empowering them to be successful. It also serves to guide our vision of a commitment to 
providing a quality education to all students, which is essential to the prosperity of our 
community. 

To ensure we are focused on all students learning essential standards, our decision-
making processes are based on the best interests of our students and their learning. This 
updated PLC Playbook will assist in creating the best learning opportunities for all 
students by serving as a tool during valuable teacher collaborations and serving to create 
a common language throughout the system. There is no substitute for teachers 
collectively working together to determine what students should know, how to 
determine if they know it, what interventions are needed if they don’t learn it, and how 
to ensure meaningful extensions when they do learn it. This Playbook will serve as a 
guide as you work within your collaborative teams to develop the required efficacy for 
the highest level of student achievement.  

Thank you for your commitment to our students and for your commitment to each 
other. I look forward to seeing your team successes and the incredible learning that will 
occur in our classrooms.  

 

Sincerely, 

 

Phillip D. Page 
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Guiding Coalition Subcommittees 
Members of the System Guiding Coalition are members of subcommittees. Each subcommittee is tasked with 
evaluating current practices within the Bartow County School System and determines best practices based 
on research and evidence. Each subcommittee proposes any changes or updates needed to provide staff with 
guidelines and practices that will have positive impacts on student achievement. 
  

Subcommittee ES MS HS System 

Assessment 
A. LaRue 
J. Bishop 
A. Heater 

T. Stanfill 

K. Martin 
D. Stephenson 

B. Johnson 
P. Konen 

J. Dailey 
A. Creel 

H. Carter 

Barriers 

L. Robertson 
M. Zarefoss 

E. Barge 
A. Heater 

M. Blankenship  A. Benefield  

T. Amerson 
J. Dailey 

  

Celebrations J. Bishop W. Dickey  P. Camp 

Data M. Williams S. Lance  
H. Carter 
B. Groom 
P. Camp 

Discipline/PBIS M. Zarefoss M. Blankenship J. Hauskins  

M. Defnall  
T. Amerson 

J. Elrod  
K. Mitchell 

Essential Standards 
E. Barge 
D. Smith 

L. Gentry S. Morse MB. Stephens 

Grading 
L. Robertson 

A. Heater 
M. Bowen 

L. Perry 
A. Bunce 

S. Revard 
M. Wilder 

E. Thompson 

MB. Stephens 
A. Creel 

M. Brown 
T. Amerson 

P. Camp 

Guiding Coalition Training K. Wade K. Arnold B. Mulkey 
J. Dailey 
A. Evans 
S. Collum 

Monitoring J. Miller 
K. Wade 

H. McCauley 
S. Lance  

W. Dickey 
P. Camp 
G. Doss 

RTI 
S. Hughes 
A. LaRue 
T. Mulkey 

B. McPherson 
R. Satterfield 

D. Stephenson 
T. Queen 

S. Collum 
C. Shores 
A. Smith 

Scheduling 
T. Alford 
T. Marley 

J. Rood 
P. Sabin 

S. Revard 
B. Mulkey 

J. Elrod 
C. Forsyth 

J. Fitzgerald 
T. Amerson 
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Mission, Vision, and Collective Commitments 

 

 

Mission Statement 

The Bartow County School System collaboratively 

engages all students and staff in relevant learning 

experiences and empowers them to succeed. 

 

Vision Statement 

The Bartow County School System will be a high 

functioning professional learning community that will 

graduate all students career and college ready, 

prepared to contribute to their community. 

 

Collective Commitments 

We are committed to providing a quality education to 
all children which is essential to the prosperity of our 
community. 

We are committed to providing a safe, secure, and 
supportive learning environment. 

We are committed to hiring, developing, and 
supporting high quality educators. 

We are committed to academic excellence through the 
collaborative investment of faculty, staff, parents, and 
community. 

 

 

“The words of a mission statement are 
not worth the paper they are written on 

unless people begin to do differently.” 

Learning by Doing, DuFour et al. 

 

 

 

 

“A vision builds trust, collaboration, 
interdependence, motivation, and 

mutual responsibility for success.  Vision 
helps people make smart choices, 

because their decisions are made with 
the end result in mind… Vision allows us 
to act from a proactive stance, moving 

towards what we want…Vision 
empowers and excites us to reach for 

what we truly desire.” 

Learning by Doing, DuFour et al. 

 

 

 

“Values provide guidelines on how you 
should proceed as you pursue your 

purpose and picture of the future.  They 
answer the question ‘How?’ They need to 

be clearly described so that you know 
exactly what behaviors demonstrate 

that the value is being lived.” 

Learning by Doing, DuFour et al.



 
 

 

  

 

 

 

OVERVIEW 
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What is a Professional Learning Community? 

“A PLC is an ongoing process in which educators work collaboratively in 
recurring cycles of collective inquiry and action research to achieve better 
results for the students they serve.” (Learning by Doing, DuFour et al.) 

 

  

3 Big Ideas 

Focus on  
Learning 

Collaborative 
Work 

Results 
Driven 

6 Characteristics 

Shared mission, vision, 
values and goals 

Collaborative teams 
focused on learning 

Collective inquiry 

Action research and 
experimentation 

Commitment to 
continuous improvement 

Results oriented 

4 Questions 
What do we want students to know and 
be able to do? 

How will we know when students have 
learned it? 

What will we do when students haven’t 
learned it? 

What will do when students already 
know it? 
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Three Big Ideas 

A Focus on Learning 

“The fundamental purpose of a school culture is to ensure that all 
students learn at high levels.” (p. 11) 

• Work together to clarify exactly what each student must learn; 
• Monitor each student’s learning on a timely basis; 
• Provide systematic interventions that ensure students receive 

additional time and support for learning when they struggle; and 
• Extend learning when students have already mastered the 

intended outcomes. 

A Collaborative Culture 

“Educators must work collaboratively and take collective 
responsibility for the success of each student.  Working 
collaboratively is not optional.” (pp. 11-12) 

• Educators must work collaboratively and take collective 
responsibility for the success of each student; 

• Interdependent; 
• Mutually accountable; and 
• Common goals. 

 
Results Oriented 

“To access their effectiveness in helping all students learn, 
educators focus on results – evidence for student learning.” (p. 12) 

• Members of a PLC recognize that all of their efforts must 
ultimately be assessed on the basis of results rather than 
intentions; 

• Participation in this process is not just for leaders, it is a 
responsibility of every member; and 

• Examine results to discover strengths and weaknesses to learn 
from each other. 
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Six Characteristics of a Professional Learning Community 

 
Adapted from Learning by Doing, DuFour et al. 

 
 
 
 
 
 

Shared mission, 
vision, values, goals 

 
 
Educators in a PLC benefit from clarity regarding their shared purpose, a 
common understanding of the school they are trying to create, collective 
communities to help move the school in the desired direction, and specific, 
measurable, attainable, results‐oriented, and time‐bound (SMART) goals 
to mark their progress. 
 

Collaborative teams 
focused on learning 

 

 
In a PLC, educators work together interdependently in collaborative teams 
to achieve common goals for which they are mutually accountable. The 
structure of the school is aligned to ensure teams are provided the time and 
support essential to adult learning.  “Collaboration is a systematic process 
in which we work together, interdependently, to analyze and impact 
professional practice in order to improve our individual and collective 
results.” 
 

Collective inquiry 

  
Teams in a PLC relentlessly question the status quo, seek new methods of 
teaching and learning test the methods, and then reflect on the results. 
Building shared knowledge of both current reality and best practice is an 
essential part of each team’s decision‐making process. 
 

Action orientation 
and 

experimentation 

  
Members of a PLC constantly turn their learning and insights into action. 
They recognize the importance of engagement and experience in learning 
and in testing new ideas. They learn by doing. 
 

Commitment to 
continuous 

improvement 

 

 
Not content with the status quo, members of a PLC constantly seek better 
ways to achieve mutual goals and accomplish their fundamental purpose of 
learning for all.  All teams engage in an ongoing cycle of: Gathering 
evidence of current levels of student learning, Developing strategies and 
ideas to build on strengths and address weaknesses in that learning, 
Implementing the strategies and ideas, Analyzing the impact of the changes 
to discover what was effective and what was not, and Applying the new 
knowledge in the next cycle of continuous improvement. 
 

Results orientation 

 

 
Educators in a PLC assess their efforts on the basis of tangible results. They 
are hungry for evidence of student learning and use that evidence to inform 
and improve their practice.  “The success of the PLC concept depends not 
on the merits of the concept itself, but on the most important element in 
the improvement of any school—the commitment and persistence of the 
educators within it.”  
—Richard DuFour 
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Establishing a Guiding Coalition 

 
The Work/Purpose of the Guiding Coalition 
 
The work of the guiding coalition builds the capacity of each member so they can facilitate and 
sustain the process. They are allies of and champions of a movement and shift in culture: culture 
shift from a focus on teaching to a focus on learning, working in isolation to collaboration, from a 
focus on information to a focus on results.  
 
 “Act their way into a new way of thinking, rather than think their way into a new way of acting” 
 
Creating a Local School Guiding Coalition 
 
“No one person will have the energy, expertise, and influence to lead a complex change process 
until it becomes anchored in the organization’s culture without first gaining the support of key staff 
members.” (Learning by Doing, DuFour et al.) 
 
 
Key characteristics when considering the members of the guiding coalition 

 
 

Austin Buffman blog “Who Is Steering Your School’s Bus?” 
 

 
Position Power 

  

Are enough key players on board so that those left out cannot 
easily block progress? 

Expertise 
 

Are various, relevant points of view adequately represented so 
that informed, intelligent decisions will be made? 

Credibility 
 

Does the group have enough people with good reputations in the 
school so that its pronouncement will be taken seriously by 
other staff? 

Leadership 
 

Does the group include enough prove leaders to be able to drive 
the change process? 

Willing and Able 
 

Who are the staff members that are willing and able to facilitate 
and sustain the process? 
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Building Consensus Through Shared Knowledge 
 
Building consensus requires conversations not presentations, dialogue not monologue.  A group has 
arrived at consensus when it meets two criteria. 

1. All points of view have not merely been heard but have been actively solicited. 
2. The will of the group is evident even to those who most oppose it. 

 

Fist to Five Strategy 

Once everyone is clear on the proposal, and all pros and cons have been offered, each person is 
asked to indicate a level of support. The facilitator ensures that everyone understands the proposal 
and how to express themselves through fist to five. All members are then asked to display their 
opinion by raising their hand with the number of fingers best expressing their level of support. 

  

 

I love this proposal. I will champion it. 

 

I strongly agree with the proposal. 

 

The proposal is okay with me. I am willing to go 
along. 

 

I have reservations and am not yet ready to 
support this proposal. 

 

I am opposed to this proposal. 

 

If I had the authority, I would veto this proposal, 
regardless of the will of the group. 

 

 Learning by Doing, DuFour et al. 
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Four Essential Questions 
 

What do students need to know and be able to do? 

• Identify the essential standards and learning targets that all students will learn. 
• Establish timeline for essential standards. 
• Plan instructional strategies with the end in mind. 
 

How will we know when students have learned it? 

• Create common formative assessments collaboratively.  
• Build common understanding of proficiency.   
• Align CFAs to essential standards. 
• Clarify conditions of administration of common assessments. 
• Compare and analyze the data. 

 
What will we do when students haven’t learned it? 

• Plan systematic interventions within collaborative teams. 
• Provide a timely response to all students. 
• Differentiate to address individual student needs. 

 
What will we do when students already know it? 

• Provide students opportunities for extension.  
• Extend instruction. 
• Differentiate to address individual student needs.  

 

 

These four questions will guide collaboration and help us focus on the right work.  They will be the 
foundation of every collaborative team discussion and will direct data-based decisions.  We know, 
through research and study, that great gains in student achievement can be made through focusing 
on the right work.
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What do we want students to know and be able to do?  

 
• Deconstruct standards. 
• Identify the essential standards and learning targets that all 

students will learn.  
• Establish timeline for essential standards.  
• Plan instructional strategies with the end in mind.  
 

  
  

 
How will we know when students have learned it?  

 
• Create common formative assessments collaboratively.  
• Build common understanding of proficiency.   
• Align CFAs to essential standards. 
• Clarify conditions of administration of common assessments.  
• Compare and analyze the data. 
  

 
What will we do when students haven’t learned it?  

 
• Plan systematic interventions within collaborative teams.  
• Provide a timely response to all students.  
• Differentiate to address individual student needs. 

 
What will we do when students already know it? 

 
• Provide students opportunities for extension.  
• Extend instruction.  
• Differentiate to address individual student needs.   

 

Standards Assessments 

Support 

Intervention 
Extension 

Learning Targets Data Analysis 

Differentiation 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EdgbqlATGXVNkezEmpFbqgkBu-Jxm2eld92cg1fyAqwNcQ?e=d7I5d6
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HOW? 
   

How must we 
behave to achieve 

our vision? 

We Are Committed To… 

• Providing a quality 
education to all students 
which is essential to the 
prosperity of our 
community. 

• Providing a safe, secure, 
and supportive learning 
environment. 

• Hiring, developing, and 
supporting high quality 
educators. 

• Academic excellence 
through collaborative 
investment of faculty, 
staff, students, parents 
and community. 

Collective 
Commitments 

    

Guides behaviors 

WHY? 
   

Why do we exist? 

Fundamental 
Purpose 

   

Clarifies priorities 
and sharpens focus 

The Bartow County 
School system 
collaboratively 

engages all 
students and staff 

in relevant learning 
experiences and 

empowers them to 
succeed. 

WHAT? 
   

What must our 
school system 

become to 
accomplish our 

purpose? 

Compelling Future 
  

Gives direction 

The Bartow County 
School system will be 

a high functioning 
professional learning 
community that will 
graduate all students 

career and college 
ready, prepared to 
contribute to their 

community. 

Consistency of Instruction: 
    

Continued implementation 
of Instructional Impact 

Checks. 

Strengthen and Align 
Curriculum Resources: 

  

Analyze and evaluate 
curriculum and 

instructional resources in 
core content areas and 
develop resources and 

instructional materials. 

Professional Learning: 
  

Provide professional 
learning opportunities 

based on identified needs 
by implementing functional 

PLCs. 

Reduce Achievement Gap:  
  

The achievement gap will 
be reduced by 5% for 
English Learners and 

Students with Disabilities. 
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What We Are “Loose & Tight” About 

In a loose and tight culture, leaders encourage autonomy and creativity (loose) within well-defined 
parameters and priorities that must be honored (tight). This environment of empowerment and 
discipline helps build distributed leadership and mutual accountability. 
 

What is TIGHT? 
 

Working in 
collaborative 

teams with 
collective 

responsibility 
for student 

learning 
 

Having a 
Guaranteed 
and Viable 
Curriculum 

for ALL 
students 

 

Using 
Common 

Formative 
Assessments 

to monitor 
student 
learning 

 

Using common 
assessment 

data to 
strengthen 

teaching and 
learning 

 

Providing 
systematic 

interventions 
and 

extensions 
 

     
     
     

What is LOOSE That Empowers Teacher Teams? 

Establishing of 
team norms 
and SMART 

goals 
 

 
Determining 

specific 
knowledge 
and skills 

students must 
acquire in 
each unit 

 

Establishing 
the pacing for 

each unit 
 

Determining 
the standard 
of proficiency 
each student 
must attain 

 

Gathering 
evidence of 

student 
learning using 

common 
formative 

assessments 

     
     
     

What is LOOSE That Empowers Individual Teachers? 

Using the instructional 
strategies, they feel works  

best for their style 
 

Using their own ongoing 
assessments when 

they teach 
 

 
Pacing the content as they 
deem appropriate within 

the window of time the 
team has established for 

the unit 
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BCSS PLC Implementation Guide: Year 1 - 3 
 Year 1 Year 2 Year 3 

Spring 2019 Fall 2019 Spring 2020 Fall 2020 Spring 2021 

Focus on 
Learning 

Establish mission, vision 
and collective 
commitments 

Implement focused weekly, 
collaborative team meetings 
based on what students are 

required to learn and how we 
assess their learning 

incorporating the four guiding 
questions 

 

Implement essential standards 
process and identify essential 

and supporting standards 

Develop 20-21 master schedule 
to include intervention/ 

extension time 
 

Complete system level work to 
strengthen RTI pyramid of 

interventions 
 

Develop unit plans with essential 
standards and common 
formative assessments 

Implement schedule with 
intervention/extension 

time and monitor 
 

Implement strengthened 
RTI pyramid of 
interventions 

 

Implement a guaranteed 
and viable curriculum 

Continue to analyze/revisit 
schedule to ensure focus on 
learning that supports the 

mission, vision, and 
collective commitments 

 

Continue monitoring 
implementation of 

instruction based on 
essential standards and 
supporting standards 

Collaboration 
Develop teacher 

leadership team/guiding 
coalition 

Teacher collaborative teams 
meet twice weekly focusing on 

the 4 questions and are 
monitored for consistency in 

implementation 
 

Utilize common agendas for 
weekly collaborative team 

meetings 
 

Ensure all teams have norms and 
implement norm violations 

 

Implementation of roles within 
the collaboration team 

Create schoolwide, job-
embedded professional learning 
plans for 20-21 based on local 

and state data points 
 

Monitor weekly 
collaborative team 

meetings for evidence of 
how we respond when 

students have not mastered 
the standards 

 

Implement schoolwide, 
job-embedded professional 

learning plans based on 
local and state data points 

All collaborative teams will 
be high functioning fully 

addressing the four guiding 
questions 

Results 
Oriented 

Continue administration 
of Universal Screener 

3x per yr. and utilize the 
data to inform instruction 

 

Establish SMART goals in each 
teacher collaborative team 

 

Common Formative Assessment 
training and implementation of 

CFAs aligned to identified 
essential standards 

(min. 1 first 18 weeks) 

Monitor each collaborative 
team’s progress toward meeting 
SMART goals using formative 

data 
 

Monitor the development of 
common formative assessments 

in collaborative teams 

Utilize common formative 
and summative 

assessments 
 

Implement common 
gradebooks 

 

Implement quarterly 
collaborative team 

meetings with 
administration 

Monitor grading practices 
for consistency among 

grade levels and 
departments 
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BCSS PLC Implementation Guide: Year 4 – 5 
 Year 4 Year 5 

Fall 2021 Spring 2022 Fall 2022 Spring 2023 

Focus on 
Learning 

Continue to monitor and improve the 
RTI process with strengthening 
interventions and extensions. 

 
Develop a process for a system-wide 

comprehensive list of essential 
standards and learning targets 

 
District Office will develop support 

to help focus on subgroup monitoring 
and enrichment programs 

 
Continue to monitor and improve a 
guaranteed and viable curriculum 

 
Develop a process for a system-wide 
focus on essential standards within 

vertical feeder patterns 
(Ex: K-5, 6-8, and 9-12) 

 
District Office will monitor support 

to help focus on subgroup monitoring 
and enrichment programs 

 
Continue to monitor and improve a 
guaranteed and viable curriculum 

 
Implement a system-wide 

comprehensive list of essential 
standards and learning targets 

 
District Office will monitor and 

improve support to help focus on 
subgroup monitoring and enrichment 

programs 
 

Continue to monitor and improve a 
guaranteed and viable curriculum 

 
Continue to monitor and improve a 
system-wide comprehensive list of 
essential standards and learning 

targets 
 

Continue to monitor and improve a 
guaranteed and viable curriculum 

Collaboration 

Implement vertical collaborative 
teams within a building  

(Ex: K-5, 6-8, 9-12) 
 

Identify and develop roles and 
responsibilities of all support staff 

(Ex: exceptional ed, ESOL, and 
Gifted) 

 
Monitor the use of data to improve 

teaching and learning 

 
Continue to analyze and revisit 

vertical collaborative teams within  
a building  

(Ex: K-5, 6-8, 9-12) 
 
Analyze and revisit the use of data to 

improve teaching and learning 

 
Continue to monitor and improve 
vertical collaborative teams within  

a building  
(Ex: K-5, 6-8, 9-12) 

 
Continue to monitor and improve the 
use of data to improve teaching and 

learning 
 

Identify role of college and career 
readiness programs collaboratively 

 
Continue to monitor and improve the 
use of data to improve teaching and 

learning 

Results 
Oriented 

Continue to monitor and improve 
formative and summative 

assessments 
 

Build foundation for common 
gradebooks 

Begin implementation of common 
gradebooks 

 
Implement and monitor program 

which measures the success of post-
secondary students (college or career 

readiness) 
 

Compare/ Analyze/ Align state 
assessment results to Common 

Summative assessments 

 
Implement common gradebooks 

 
Continue to analyze/ revise common 

gradebooks 



P a g e  | 12 
 

Return to Top 
 

Monitoring the Process 
Beginning in the 2017-2018 school year, the Bartow County School System began implementing 
instructional Impact Checks in various schools throughout the system.  During the walkthrough, 
members of the review team use the Instructional Impact Checklist developed by a team of teachers 
who serve as instructional liaisons between the schools and district leadership. 

With the implementation of the collaborative schedule beginning in the 2019-2020 school year, an 
additional piece was added to these walkthroughs.  A subset of the larger instructional review team 
arrives during the system-wide collaboration time on the morning of the walkthrough.  They utilize 
an additional checklist, created by the instructional liaisons again, that is focused specifically on 
collaborative team meetings.  This data is included in feedback to school leadership. 

This will continue to be a part of the BCSS monitoring process. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Related Materials 
Instructional Impact Check:  PDF   
Collaboration Time Check:  PDF 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQ6oeodb93pFmFnlaQL-DfkBcix7pyWQpOIXmXWGjjj8Lw?e=ofpW7q
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ee0AWMPboWZNt7TdRru3iDMBl5y24dsbgDykYc3itZv3AQ?e=HswMhs
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Celebrate the Right Work 

 

Ensure everyone in your organization understands what the right work is. Recognition must be 
specifically linked to the organization’s purpose, vision, collective commitments, and goals if it is to 
play a role in shaping culture. 

 

 
“When celebrations continually remind people of the purpose and priorities 
of their organizations, members are more likely to embrace the purpose and 

work toward agreed-on priorities.” 

Learning by Doing, DuFour, et al. 

 

 

 

 

 

 

 
Collaboratively 

Created 
  

 
All staff members should have the opportunity to publicly report 
when they appreciate and admire the work of a colleague. 
 

Publicly Displayed 

 

 

Well-constructed recognition settings provide the single most 
important opportunity to parade and reinforce the specific kinds 
of new behaviors one hopes others will emulate. 
 

Reoccurring 

 

 
Frequent public acknowledgment for a job well done and a wide 
distribution of small symbolic gestures of appreciation and 
admiration are far more powerful tools for communicating 
priorities than infrequent grand prizes and few winners.   
 

Symbol of 
acknowledgement 

 

Recognition should relate back to the core foundation of the 
organization. It should not only express appreciation and 
admiration but also provide others with an example they can 
emulate. 



 
 

 

      

 
 
 

LEADERSHIP 
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Building Collective Teacher Efficacy in a PLC Culture 

John Hattie defines Collective Teacher Efficacy in Visible Learning as “the shared belief by a group 

of teachers in a particular educational environment that they have the skills to positively impact 

student outcomes”. Through joint research and studies with colleagues Hattie has deemed 

Collective Teacher Efficacy as one of the leading influences in student achievement. 

 
What does Teacher Efficacy Look Like? 

 

 
 

 
 

 

 

 

Teacher Efficacy is...

Teachers Working 
Together

Setting high expectations 
for growth

Observed evidence of 
impact

Combined belief that it is 
"us" that causes learning

Teacher Efficacy is not...

Teachers working 
independently

Setting minimal 
expectations for growth

Minimal or No Observable 
impact

Inependent belief of "my" 
student achievment

Effect size: 1.57 
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Sustaining the PLC Process 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Summer
• School Improvement 

Planning
• Review Four Pillars
• Implementation 

Timeline

Fall/Winter
• Monitor Collaborative 

Culture
• Norms, Team Goals, 

Guaranteed and 
Viable Curriculum

Winter/Spring
• Continue to Monitor 

Collaborative Culture
• Monitor Progress 

towards SMART Goals

Late Spring
• Evaluation of 

Collaborative Culture
• Evaluation of SMART 

Goals
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Sustaining a PLC Culture 
  

As summarized in Learning by Doing, it must be acknowledged that this process is not 
easy, but it is necessary to embrace the challenge because it is so clearly the right thing to 
do.  A PLC culture cannot be sustained by a single person nor dictated from a district 
level.  It must be a collective effort. Suggested practices below, adapted from Learning by 
Doing, can help Collective Teacher Efficacy be sustained within local schools. 
 

• Create a safe environment where the local guiding coalition is a catalyst for the PLC 
process. 

• Leaders act when individuals hinder the PLC Culture of the school. 
• Continuously build shared knowledge through job embedded professional learning 
• Strive to reach consensus by incorporating the “Genius of And” 
• Build teacher and collaborative team confidence by celebrating the right work 
• Create structures to support collaboration (ex: scheduled time for collaboration, 

inclusion of singletons, and implemented RTI Master Schedules) for all 
• Maintain a clear vision of what is Tight and Loose, while allowing collaborative 

teams to build efficacy within the process 

 
 
 
 
 

“It is time that we act with a sense of urgency, as if the very lives 
of our students depend on us, because, more so than any other 

time in our history, they do depend on us.” 

Learning by Doing, DuFour, et al. 

 
 
 
 
 
 
 
 
 
 
 
Related Materials 
PLC School Implementation Rubric:  PDF  ||  Word 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXUpNObTUM5KqeXOHww11NQBEzX4wbEXyZvb1YexVxv2_A?e=oID0Gl
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/Ef10QLEVFSRJqNHMO4nvreQB3DW1cPBhyAXw-QfKpIsL6g?e=jffATk
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Strategies to Address Resistors and Doubters 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 

 
“Those leading the PLC process at any level must recognize that conflict is an inevitable 
byproduct of this substantive change process. In fact, an absence of conflict suggests the 
changes are only superficial because conflict and disagreements are not only inevitable 

but fundamental to successful change” 
  

Learning by Doing, DuFour, et al. 

Reason 
  

Appeal to rational thinking and decision making. 
 

1 

2 

5 

4 

3 

6 

7 

Research 
Build shared knowledge of the evidence that supports a 

position. 
 

Representational Re-Description 
  
  

Change the way the information is presented. 
 

Resources and Reward  
  

Provide people with incentives to embrace an idea. 

 

Real World Events  
 Present real-world examples where the idea has been applied 

successfully. 
 

Require 
The last arrow in your quiver. Avoid unless necessary. Only 

used by the principal. 
 

Resonance 
Connect to the person’s intuition so that the proposal. 

“feels right” 
 



P a g e  | 18 
 

Return to Top 
 

Collaborative Team Meeting Visit Documentation 
 

Collaborative Team/Members: ___________________________ Meeting Date/Time: _________ 

________________________________________________ Meeting Location: __________ 

 

 

 

 
If the team is working on Question 1, are they working on… 
Essential Standards 
Pacing 
Instructional Strategies 
Other __________________ 
 

If the team is working on Question 2, are they working on… 
Common Formative Assessment 
Common Summative Assessment 
Scoring a common assessment 
Other __________________ 
 

If the team is working on Question 3, are they working on… 
Identifying students needing extra time/support 
Determining appropriate interventions 
Differentiating their instruction 
Other __________________ 
 

If the team is working on Question 4, are they working on… 
Identifying students needing extension 
Determining appropriate extension opportunities 
Differentiating their instruction 
Other __________________ 
 
 
Related Materials 
Collaborative Team Performance Rubric:  PDF  ||  Word  

Which of the four critical questions is the focus? 

1. What do students need to know and be able to do? 3. What will we do when students haven’t learned it? 

2. How will we know when students have learned it?  4. What will we do when students already know it? 

Notes: 

Notes: 

Notes: 

Notes: 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ET98nMvlAlpJnOir9272WLcByy-zDPDuqmAUn0tWkkomPg?e=toXDDe
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EdS9wMw7WmBBrj5XOCSs39kB_TXFLvjGw8nHX79XwE36rQ?e=VFmNZe


 
 

 

 

 
 
 

FOCUS 

ON LEARNING 
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TIER 1 PREVENTION 

Tier 1 allows collaborative teams an opportunity 
to proactively prevent learning difficulties before 
the summative assessment.  Teams collectively 
respond and make instructional decisions based 
on assessment results. 

Screen for 
prior skills. 

All students, including those 
receiving supplemental 
interventions, move on to the 
next essential student 
learning outcome(s). 

Give end-of-unit 
summative assessment. 

Give formative 
assessment. 

TIER 2 INTERVENTION 

Tier 2 provides additional time for students to 
master essential standards. Collaborative teams use 
common summative assessment results to provide 
Tier 2 interventions organized by student, by target.  
Teams ensure Tier 2 support is directly aligned with 
Tier 1 essential standards.  

 

 

 

 

The Teaching Assessing Cycle 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 

  

Select and unwrap 
essential student 

learning outcomes to 
develop a unit plan. 

Introduce students to 
learning targets and 

begin core instruction 
(including checks for 

understanding and 
differentiation).  

Analyze summative 
assessment results and 

identify students in 
need of supplemental 

interventions. 

Analyze formative 
assessment results, 

provide mid-unit 
interventions, and 

continue or complete 
core instruction. 

Repeat for additional 
learning targets and 
subskills as needed. 

Related Materials 
Teaching and Assessing Cycle:  PDF  

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQGyOG4HIr9Hq4tcssTFsY0BD0eZTkEHPvo0NP7ApAxYQQ?e=998ryD
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What do we want 
our students to know 
and be able to do? 

How will we know 
when students have 
learned it? 

What will we do 
when students 
haven’t learned it? 

What will we do 
when students 
already know it? 

Create Common 
Summative (CSA) 

Create Common 
Formatives (CFA) 

Deconstruct Standards 

Determine Essential 
Standards 

Create Learning Targets 

Yearly/Course Pacing 
 

R.E.A.L 

Design In 5 || Complexity Ladder 

Administer CFA(s) 

Analyze CFA Results 

• View student work 
• Misconceptions 
• Trends 

CFA Protocol 

Administer CSA 

Analyze CSA Results 

• By Student  
• By Target 

PREVENTION (Tier 1) 

• Response Time 
• Reteach 
• Differentiation 
• Re-assess (CFA) 
• Will vs. Skill 

 

INTERVENTION (Tier 2) 

• Tier 2 Scheduled 
Time 

EXTENSION 

• Response Time 
• Extend Learning 
• Differentiation 
• Nice to Know 

Standards 
 

EXTENSION 

• Extend Vertically 
and Horizontally 

• Nice to Know 
Standards 
 

Essential Unit Plan 
 

Instructional Planning 
(Aligned with End in Mind) 

S.M.A.R.T Goals 

Unit Plan Template 

By Student By Target Sample 

 

How Does BCSS Establish a Guaranteed and Viable Curriculum? 

Template 

Template 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQaVVYJaDDVEppI88anAdhcBgxCDUuAC6qu-HZLws_NJaA?e=BFIgfB
https://www.solutiontree.com/free-resources/assessment/d5/
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERVPr3BQCDFKpJHbeAzErDcB6PuZzBUm4H9YxLsluE3JlA?e=gXV1HP
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EfCoLhAqzPdAm7mctRSbJdQBubIWw4ExgO_5Pr-Y5YP_vg?e=epYaB3
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbVD70lfqJNDkApiC8wVbdUBwUsr3sGMAhdZo9O-UfZiIA?e=Y0c9WJ
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EZ7vg1IXscpOnTd6z56s_PcB6Q-o0jN6ee_jPVBuoAfWdg?e=uCzUjn
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EWAl7snzwsJAvfHdQx9c564BRzeq6QDzZgytJRYJ7Wnhtw?e=SGM3ME
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/Ec0kBvKHtk5On6blHBh3OB4Bfs3XIHCgNiG2RHG6PyNW_Q?e=wXpulM
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Deconstructing Standards 
 

Step 1:  Choose a standard/indicator. 

 

Step 2:  Circle verbs to identify key skills required by the student and underline 

nouns and noun phrases to identify key concepts. 

 

Step 3:  Identify the Learning Targets in the standard by asking these questions: 

1. What content knowledge do students need?   

2. What reasoning or problem solving proficiencies (if any) do students 

need? 

3. What performance/process skills (if any) do students need?  

4. What product development (if any) is required of students? 
 

Step 4:  Think about the academic language the student needs to understand.  

Include language in your learning targets.   

 

 

 

 

 

 
 
 
 
 
 
Related Materials 
Deconstructing Standards Template:  PDF || Word   

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQDfSF7Orw1GvvYomCYakvMBeZkyqxpp_FDev4k4iVN1yA?e=csVk60
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EWAl7snzwsJAvfHdQx9c564BRzeq6QDzZgytJRYJ7Wnhtw?e=k5dMWe
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Essential Standards 
 
Essential Standards guarantee what ALL students will know and be able to do.  They answer the 
first question of a PLC: What do students need to know and be able to do? 

Essential Standards do not represent all that will be taught. 

Essential Standards represent the minimum that ALL students must learn to reach high levels 
of learning. 

Essential Standards are REAL and are found in the center of these characteristics. 

Readiness:  Does the standard prepare students for success at the next level  
(grade, course, unit)? 

Endurance:  Does the standard endure beyond this one skill/unit? 

Assessment (external exams):  Will this standard prepare students for success  
on a high-stakes external exam? 

Leverage: Will the skills and concepts learned with this standard extend  
beyond this course and unit?  Will it cross into other courses and/or 
disciplines? 

  

 

 

 

 

 

 

 

 

 
Related Materials 
Essential Standards Chart:  PDF 
Essential Standards Unit Plan Template:  PDF   
R.E.A.L Template: PDF  || Word    

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXR_lml9CU9GnUmAwV9Log4By-bkGC3NhrbW4PlNFrrTQA?e=0r6ctm
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbVD70lfqJNDkApiC8wVbdUBwUsr3sGMAhdZo9O-UfZiIA?e=nzS9zj
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQaVVYJaDDVEppI88anAdhcBgxCDUuAC6qu-HZLws_NJaA?e=AKSWUU
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERdinsxx241HmzMIZiAB0WcB-TWjhh5x_CMac5fBnAOtmQ?e=7qzRGs
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Learning Targets 

Learning Targets are statements that are written in student-friendly language that 

describe the reasoning processes students will come to know deeply. They provide a 

common focus and help educators and students set challenging goals for what 

students should know and be able to do. (These are different from instructional 

objectives.)  Learning Targets will guide the development of common formative 

assessments. 

 Both teachers and students have to aim for learning targets 

 Should include a performance to make today's learning expectations very clear 

 Serves a purpose in a longer learning trajectory 

  "I can..." statements align with learning targets 

 

Four Types of Learning Targets: 

 
 
Related Materials 
Guide for Effective Learning Targets: PDF 
Learning Target Creation Template: PDF  ||  Word 

Knowledge - These are facts and concepts we want students to know.

Reasoning - These targets use what they know to reason and/or solve problems.

Skills - These targets use student knowledge and reasoning to act skillfully.

Products - With these targets, students use knowledge, reasoning, and skills to create a  
concrete product.

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EdKcqGd2YupFkd1ot_XNcSoB5QxTp_0Akx1UfkSDOenLpg?e=93NDxd
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ea-U9bqiRkNNrufLCw0cy24B7XO_AKRc7HvXWS-jmU7buQ?e=dNfp3d
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EaU5PRIfKXhPrOsaTampDHYBQBXijk15dNcg_9vNYaTwBA?e=AppafV
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Rigor 

“Rigor is creating an environment in which each student is expected to learn at high levels, each 
student is supported so he or she can learn at high levels, and each student demonstrates learning at 
high levels (Rigor is NOT a Four-Letter Word, Blackburn)”  

Rigor is about asking students to communicate their thinking through writing and speaking. 
(Design in Five, Dimich)  

 

 

 

Rigorous Learning Is

Designing tasks for complex 
thinking  and application

Scaffolding learning through    
intentional instruction

Students showing their 
understanding through 

choice

Students analyzing and 
evaluating information

Solving problems and 
communicating 

effectively both orally and 
through writing

Rigorous Learning is Not

Increased workload

More difficult work

Rigid expectations for 
assignment completion

Only for older students 

Only assigned once basic 
skills are mastered

Only for the elite students 
who take Honors and AP 

courses

The length of the assignment 
or question

Absence of student support
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Then rigor is the amount of weight we’re loading on the bar lifting. 

Rigor is a process.  Think about the analogy above.  Could a person bench press 300 pounds on the 
first day in the gym?  Probably not.  They may be able to with consistent practice if they start with 
less weight and gradually add more as they become stronger. While the process is quite challenging, 
the person will improve every day by gradually adding more weight.  (Moving Beyond Quadrant A, 
Lambert) 

Increasing Rigor 

One common concern we hear from teachers is that they have too much to do, and in order 
to incorporate rigor, they will need to throw away everything they have done and start over.  

Simply revising and building on existing materials, resources, and questions is an appropriate way 
to increase the rigor.  

Elementary Math Example: I can add within 100 using strategies based on place value 

 

 

 

 

 

 

Secondary ELA Example: I can infer and use textual evidence to support my answer. 

 

 

  

 

 

 

“Not This, but That” activity adapted from Barbra Blackburn. 

  

If learning is exercise, 

 
then rigor is the intensity 
of the activity. 

Alex was asked to solve the 
problem below. Review her work 
and find her mistake. 
                 26 + 47  
            20 + 40 = 60 
              6 + 4 = 10 
            60 + 10 = 70 
 
Explain how you would help 
Alex solve the problem correctly.  
 

B
u

t 
T

h
at

 

N
o

t 
T

h
is

 There were 26 apples in 
the basket. The store clerk 
added 47 more to the 
basket.  
 
How many apples were 
there in all? Explain your 
answer. 
 

Which of the two 
deserts, the Gobi or the 
Karakum, is easier for 
surviving for those who 
might live there and 
why? 
 

B
u

t 
T

h
at

 

N
o

t 
T

h
is

 What are two ways in 
which the vast desert 
regions of Southwest 
and Central Asia affect 
the lives of the people 
who live there? 
 



 
 

 

 

 
 

 
 

HIGH FUNCTIONING 
COLLABORATIVE 

TEAMS 
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High Functioning Collaborative Teams 

 

Collaboration – n. Two or more people working together towards shared goals. 

 

The second Big Idea of a Professional Learning Community is working 
collaboratively with colleagues.  DuFour (2004) considers collaboration “powerful” 
once it becomes systematic and focuses on the analysis of data to improve classroom 
practice.  Evidence has shown that working collaboratively is best practice.   
 
Collaboration in its truest sense promotes authentic team learning which leads to 
improved student achievement.  Through collaboration teachers can lead sustainable 
change and impact student learning far beyond their own classrooms.  It is the goal of 
the Bartow County School System to create a culture where we work together to solve 
problems and learn from one another (WestED, 2000). 
 

 
 

 

 

 
“Educators who work in isolation improve incrementally, while educators 

who collaborate transform exponentially!” 

David Truss 
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Collaboration Schedule 
  

BCSS Schedule 

 
   

Teachers will be engaged in team collaboration, focused on student data and instruction, two days 
per week. Teachers will keep office hours two days each week during this time to work with 
students and parents as needed. Teachers will utilize the remaining day for student supervision 
before school.  
   

Basics of a Collaborative Team 
Getting Started 

• Determine a facilitator for the collaborative team  
• Establish team roles 
• Team will establish norms and sign agreement  
• Set SMART Goals 
• Create agenda for the next meeting. 

Expectations 

• Collaborative teams create SMART goals and action plans based on students’ needs that 
align with building and district goals. 

• Collaborative teams Deconstruct, Prioritize, and Identify Essential Standards. Learning 
targets will be developed to narrow the focus and support mastery of the Essential Standard. 

• Collaborative teams focus on improving achievement for all students.  Teams use student 
work, formative assessments, summative assessments, and standardized achievement data 
as evidence of student learning. 

• Collaborative teams will report progress made towards their goals to the building 
administrator(s). 

• Collaborative teams will report progress by submitting meeting agendas and minutes to 
their building administrator(s) 

 Elementary Middle High 

School Hours 
 

8:05 am - 2:30 pm 8:30 am - 3:20 pm 8:30 am - 3:20 pm 

Teacher 
Collaboration 

Time 
7:15 – 8:00 am 7:30 – 8:15 am 7:30 – 8:15 am 
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S.M.A.R.T Goals 

By definition, a S.M.A.R.T goal clarifies exactly what students should learn, the 
standard of learning expected, and the measure used to determine if students have 
achieved the standard.  Goals should focus on the result rather than the process or 
task.  S.M.A.R.T goals set the direction for educators to improve student achievement 
in a targeted area. 
 

A S.M.A.R.T goal is: 

 

 Strategic and Specific 

Focuses on specific student learning.  It answers the questions:  Which 
students will learn? and What will students improve? 

 

 Measurable 

The success toward meeting the goal can be measured in student 
achievement.  It answers the question:  How will the collaborative team 
know the goal has been achieved? 

 

 Attainable 

The goal is set to be achieved in a specific amount of time, with 
increased teacher effectiveness.  It should be a stretch from current 
achievement data.  It answers the questions:  Is this realistic?  and Does 
this allow students to stretch while also being attainable? 

 

 Results Oriented 

The goal is focused on improving a specific data point while also 
informing practice. 

 

 Time-bound 

The goal has a clearly defined time frame including a target date.  It 
answers the question:  When will the final assessment of the goal occur? 

 
 
 
Related Materials 
S.M.A.R.T Goal Setting Template:  PDF  ||  Word 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EVsZP5VPlpdLra8zr4IKmfEBnupKY1ntSH2P_vTCEUWKYQ?e=maIDgx
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/Ec0kBvKHtk5On6blHBh3OB4Bfs3XIHCgNiG2RHG6PyNW_Q?e=3k6O3n
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Collaborative Team Agenda Template 
 

Collaborative Team: ___________________________________Meeting Date: ____________ 

Meeting Location: ___________________________________ Meeting Time: ____________ 

Members Present: Members Absent: 

 

Focus Questions: 

Discussion and Plans: 

Unanswered Questions: Next Meeting: 

Agenda Items: 

 
Related Materials 
Collaborative Team Meeting Agenda Template:  PDF  ||  Word  

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EcZAWwEwV8FDrvE8fPUAF08BZaua2T2ZTLmah_ELdYQQyA?e=Gdb2s0
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERaGm7x3rHVGpbRvIE2CxWIBAMgSfxW-IK-zwjnpm0yZSQ?e=69Uk0Z
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Collaborative Team Resources 

Teams Roles to Consider:  PDF  

Establishing Team Roles:  PDF  

Establishing Norms Key Questions:  PDF  ||  Word 

Norms Agreement Template:  PDF  ||  Word  

Collaborative Team Planning Form Template:  PDF  ||  Word 

Collaborative Team Survey, Pre/Post Participation:  PDF  ||  Word  ||  Forms Template 

Collaborative Team “Journey” Self-Assessment:  PDF  ||  Word  ||   Forms Template 

Collaborative Team Midyear Survey:  PDF  || Forms Template   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQaHHYPvU8dFgtwgoYQ-Q-sBCSJqg6CJnH8rr-Z3IT9kvg?e=3aDNY7
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ERkf2u6p6FpCq-KwNbLw2qsBoACYasRtbkxLAR9g7NPbag?e=U6IYZD
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXNV8GvcBRhIlDF2oORapJEBzeFYTlae2LzMpjG5sYc6Qw?e=emh2Sf
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EXo1XCPNW3lAnVUledMMQQMBauIAx59g_tF1Wcc1q7Ef0g?e=dcPle0
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EfsGmHL0YGxFrOcTolZl5IUBY3dk4zBjCsoDJgVqoUIIMw?e=khc5Ba
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EXitQcrZxXxDlTQ0FB6e5PMBavVqsNOTeN4lEMHTOKxARA?e=ZgG7qL
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ESNRRmV8Ad1KvRXqXe1pYf4BhpoOC6fwwidNYndADOLNUg?e=nAwsAh
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EczjxuvJSlxNt3Dar7V2GQ4B8lcPUjf2PMQ9TKNEGEAZIA?e=sVPBID
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EZWz17SEmPZNk1EJ3g5udYUBbOXwEXLYTc2fv1CL9qY21w?e=e5GGTk
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EQ6AEIOiI0NIu0M6ZsbPp_cB24o9vaJkukmU4QBn8Vh2Rw?e=5eUjyr
https://bartowk12ga.sharepoint.com/:u:/s/bcssplcplaybook/EWxxRp15r8VDvGkez0xqMJQBYOeXPk3LWOWIMQh_NREEkA?e=PyNSyq
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQ7IuGD2ro5DjPlue9ToZ9EBu03fzZTslHjeci9S1gM2HA?e=Gnfyoc
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EToHucJJtxRKh0gxjwZ_obMBzGvUXV_d5GPoarhk17EH-A?e=MwsHMp
https://bartowk12ga.sharepoint.com/:u:/s/bcssplcplaybook/ETxXjTC41WJGgIM7Br0GGi4BS-KrAEE2h7waqgbrBpO38g?e=WK19Ot
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ef-TtxOhAOxFiOr6RgkxIKoB90ID1ty0px4XIk92-f7nAA?e=Z3j6xq
https://bartowk12ga.sharepoint.com/:u:/s/bcssplcplaybook/EURp3hMDqO9OoNdcNUQmKIQBiKZW4jQz_6YRxgt-iVqpyA?e=yBZyqT
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1 Team, 5 Team, and a High Functioning 10 Team 

 
Are We a Group or a Team? 
  

 • The drama makes my job harder.  
• No norms or norms not enforced.  
• People don’t give it their full attention (coming late, leaving early, 

grading papers, or so on).  
• We agree to disagree when it comes to essential standards.  
• I try to share, but no one else does.  
• There are cliques and gossip.  
• I’d rather use the time to prep.  

  
 

  

• My team is pretty good.  
• We coordinate our curriculum for the most important standards.  
• For the major topics, we use common assessments.  
• We share some instructional ideas.  
• We take turns making copies and doing other prep tasks.  
• We’re friends, not just colleagues.  
• I’m in charge of my students; they’re in charge of their students.  
• Holding one another accountable is awkward.  

  

 
  

• I can’t imagine doing my job without my team. 
• What we achieve collectively is greater than what I could achieve 

alone. The sum is greater than the parts. 
• It’s not my students, but our students. 
• What we collaborate about impacts what I do in my classroom. I’m 

better because of my teammates. 
• I would never come to a meeting unprepared, because we’ve agreed 

collectively—if I’m unprepared, I’m not the only one hurt.  
• We hold each other accountable. 

 
 

Adopted from Are We a Group or a Team? Mike Mattos 

 
 

 

 

 

1  
Team 

5  
Team 

10  
Team 
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What is Needed for More Effective Teams? 

• Time to collaborate 
• Establish the right people on the teams 

o  Focused on agreed essential standards and learning targets for all students 
o Focused on using common assessments to improve teaching and learning 

•  Be professional 
•  It’s NEVER personal 

 

Teams: Willing and Able       
Who are the staff members that are willing and able to facilitate and sustain the PLC process?  
Willing staff members are those who are ready, eager, and prepared to sustain the PLC process.  
Able staff members are those who have the capacity to facilitate and execute the right work. 

  

 

 

 

 
“The fundamental purpose of a professional learning community is to ensure 
all students learn at high levels.  The very reason why educators collaborate 
is to achieve this outcome.  This is why the first step – the first pillar – of the 

PLC process is building staff consensus around this shared mission.” 

Learning by Doing, DuFour et al. 

 

 

 

 

10 Team 
 Willing & Able  

OR  
Willing & Able with some Willing but Unable 

   
 

   

5 Team 

   

Willing & Unable  
OR  
Willing & Able with some Unwilling but Able 

 

  
 
 
 

1 Team 
 Unwilling but Able  

OR  
Unwilling but Able with Unwilling and Unable 
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Review with 
Dr. Page

System 
Level 

Observation

School Level 
Review

Team Level 
Assessment

“A” Team 

What is an “A” Team? 

An “A” Team is a team in which the members work interdependently to achieve common goals that 
directly impact student achievement. Members of an “A” Team are willing and eager to learn from 
one another. Team members honor the collective commitments they have made to one another 
creating an atmosphere of trust and mutual respect. Violations of the commitments are addressed, 
and members use them as the basis for crucial conversations and honest dialogue.  

An “A” Team maintains a focus on learning, collaborative culture, collective responsibility, and 
remains results oriented. 

 

 
“A collection of teachers does not truly become a team until members must 

rely on one another to accomplish a goal that none could achieve 
individually.” 

Learning by Doing, DuFour et al. 

 

How does a collaborative team become an “A” Team? 

 

  

 

 

 

 

 

 

 

 

 

 

Dr. Page interviews the Collaborative 
Team. If awarded “A” Team status, the 
team will be celebrated at a Board Meeting 
and present at future professional learning. 

The system-level team observes and 
interviews the Collaborative Team. If the 
team scores greater than 90, they then submit 
results to Dr. Page. 

 
The Local School Guiding Coalition uses the “A” 
Team application to assess the Collaborative 
Team. If the team scores greater than 90, they 
then submit results to Dr. Chiprany. 

 
Collaborative Team uses “A” Team application to 
rate their performance within the 3 big ideas. If 
they score greater than 90, the team then submits 
the application to their Guiding Coalition. 
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Related Materials 
A-Team Application:  Word || PDF

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EWKDoJ6SuB1OlbS7fv7lOOcBvoPCqMxhxWIyR5lwbe0d4w?e=SlHzwN
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbhZ2yXcdKtJhyAby6Mbro4B9kHQIOuP0-C74Fdc8MSsOA?e=9WMV5D


 
 

 

  

 
 

 

Results Oriented 
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Using the Data 

Many questions often arise as data discussion begins, but one of the biggest questions is: What do 

we do with it? 

In the collaborative team, data will serve two purposes.  The first purpose is to define the greatest 

area of need for students, which will give the collaborative team a focus for its work.  The second is 

to provide immediate feedback to inform real-time instruction and improve student learning.  

As a collaborative team looks to gain feedback that will inform real-time instruction, it will 

collaboratively create and use common formative assessments. 

Using Common Formative Assessment Data:  The data that can be gathered from a common 

formative assessment depends on how the assessment is designed.  As teams collaboratively create 

their assessments, it is important to know what skill(s)/learning targets each item is assessing.  

Once the team knows what skills the items are assessing, they can gather data on the specific 

skills/learning targets students are or are not learning.  Some questions to consider while analyzing 

the results of a common formative assessment: What learning targets did the students do well on?  

What learning targets did the students struggle to understand?  Is there a need for whole group 

intervention?  If not, which specific students need intervention or extension? 

Other questions to discuss during the data review: 

 Will the team continue study from last year, or will the collaborative team need a 

new targeted area to study? 

 How will the team contribute to the building’s targeted areas? 

 Are there any curriculum issues that the team will benefit from studying this year? 

 
 
 

 
“Without data, all anybody has is an opinion.” 

Edward Deming 
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Common Summative Assessments 
 

 

  
“You can enhance or destroy students’ desire to succeed in school 

more quickly and permanently through your use of assessment than with 
any other tools you have at your disposal” 

Assessment Through the Student’s Eyes - Educating the Whole Child, Stiggins 

 

 

What? Common Summative Assessments 

Summative assessments are designed to determine a level of proficiency on the intended 

essential standards and learning targets at a moment in time, usually at the end of a unit. 

(Dimich, Design in Five)  

 

Why? Beginning with the End in Mind  

When collaborative teams end picture is clear, teachers and teams more tightly align their 

instruction and formative assessments with that picture. Teams collaborate to determine 

what students need to do or create to show mastery. When teams collectively know and can 

visualize the end in mind, they will know what students need to engage in during 

instruction and what will need to happen for students to reach the top rung of the ladder.   

 

How to Create and Use Assessments That Enhance Students’ Desire to 

Succeed? 

Using the Design in Five process provides teams a process for developing effective, 

efficient, and engaging common summative assessments.  
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Design in Five Process 

 

 

Choose Standards and Plan Engagement 
• Choose standards that will be assessed. Plan engagement to make 

connections for students so they find value and meaning in the work. 
  

 

Analyze Standards and Sketch Out Learning Targets 
• Deconstruct Essential Standard 

• Create a learning ladder where your team orders learning targets from least 
complexity to highest complexity 

  

 

Craft Assessment Plan 

 
  

 

Create Assessment and Gather Materials 
• Validity: The alignment between item or task and learning goal 

• Rigor: The cognitive level of the item or task 

• Relevance: The context that sets up the item or task 

 

*Refer to your assessment plan in Phase 3 when creating the actual items and tasks 
on assessments. 

  

 

Determine Student Investment and Reporting Method 
• Collaborative teams intentionally plan for students to invest.  

• Teams plan how to best communicate the learning students have achieved 
and the next steps that will help them improve. 

 

Adapted from Design in Five, Dimich 
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Related Materials 
Ladder of Complexity: Assessment Template Word || PDF 
 

Ladder of Complexity: Assessment 
 

Assessment Title:  
 

_______________________________________________ 
 
 

  

Level of Complexity Notes  
I can evaluate an assessment with high quality 
criteria.  

  
  
  
  

I can build an assessment with a balance of rigor  
(rigor level increases throughout the 
assessment).  

  
  
  
  
  

I can design an assessment where learning targets 
are clear, included on the assessment, and aligned 
to the assessment questions.  
  

  
  
  
  
  

I can include a blend of assessment formats or 
types.   

  
  

I can include appropriate and clear scoring 
rubrics (points assigned or proficiency scale).  

  
  
  
  
  

I can provide directions that are appropriate and 
clear on the assessment.   
  

  

 I can align the academic language used during 
the unit to the language used on the assessment.  
  

  

I can include plenty of space for students to show 
their work and explain their thinking on the 
assessment.  

  
  
  
  
  

I can allot enough time for students to complete 
the assessment.  
  

  
  
  

 

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERVPr3BQCDFKpJHbeAzErDcB6PuZzBUm4H9YxLsluE3JlA?e=RfQo2Q
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ETFTsjnX_S1KorS3vdt5v78Bln5BxcCEdRewVd5UlNRkQQ?e=PcRXHv
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Common Formative Assessments 
 

Monitoring student learning through an ongoing assessment process that includes frequent, team-
developed common formative assessments allows us to answer Question Two of the PLC process: 
How will we know students have learned it? 

 
A Common Formative Assessment (CFA) is an assessment that has been created collaboratively 
by a team of teachers responsible for the same grade level or course.  CFAs are written around the 
essential standards as determined by the collaborative team.  CFAs are used frequently throughout 
the year to identify (1) individual students who need additional time and support for learning, (2) 
students that have mastered a skill and are ready for an extension, (3) the teaching strategies most 
effective in helping students acquire the intended knowledge and support, (4) curriculum concerns 
– areas in which students generally are having difficulty achieving the intended standard, and (5) 
improvement goals for individual teachers and teams. 

 
Three things must occur for an assessment to be formative. 

1. The assessment is used to identify students who are experiencing difficulty; 
2. The assessment is used to provide additional time and support to students who are 

experiencing difficulty; and 
3. The assessment is used to provide extension for students who have demonstrated 

proficiency. 
 

Clarity for Frequent Misconceptions Associated with Common Formative Assessments: 

• CFAs are developed by collaborative teams.  Districts do not create CFAs. 
• All formative assessments are not Common Formative Assessments.  CFAs should focus on 

Essential Standards.   
• Effective CFAs are intentionally short and require a short amount of time for completion. 
• CFAs should not be graded. 

 
 
 
 
 
 
 
 
Related Materials 
CFA Protocol:  PDF || Word 
CFA Protocol Exemplars:  5th Math  ||  5th ELA  ||  8th Soc Studies  ||  Biology  ||  Algebra II

https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbrdIqhm8ztKnXl2EQBaSOIBRsnTmdvmUE2jvBJVRyWyZg?e=XLzq5t
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EfCoLhAqzPdAm7mctRSbJdQBubIWw4ExgO_5Pr-Y5YP_vg?e=ciRMIu
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EfvBANbBpvVGlJAMCgq-lAoBxejiptyNDHoiOuypvPi9LA?e=M9I97P
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ed3yMHWlFVpGqmlVLTb9DKYBipEEnG14JXDDmJ2rJKva8w?e=vwTTm3
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXsgna5gZyBNhp1zHj5bJR8Bgti2afIkPXaUXI-lD0YIkg?e=lIL0G0
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EYBTG6-uWWxMiS84dpJuMyABDpADsu9GQ6xLq27cKoZ_zw?e=LQdpgf
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EVyCkQ1WpT1Omq3OBXiUeiQBT7jWrEb6IMxfkn8Pv6V1fw?e=qAI6HG
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Assessment Method Matrix 

Target to 
be Assessed  

 

 Assessment Method  
 

Selected 
Response  

Constructed 
Written 

Response  

Performance 
Assessment  

Personal 
Communication  

• Multiple Choice  
• True/False  
• Matching  
• Fill in the Blank  

• Short Answer  
• Extended Written 

Response  

• Performance Task  
• Performance 

Criteria  

• Questions during 
Instruction  

• Interviews & Conferences  
• Participation  
• Oral Exams  
• Student Journals & Logs  

Content 
Knowledge  

Good Match  Good Match  Not a Good Match  Partial Match  

Reasoning and 
Problem Solving  

Partial Match  Good Match  Good Match  Good Match  

Performance 
Skills  

Not a Good Match  Not a Good Match  Good Match  Partial Match  

Products  Not a Good Match  Partial Match  Good Match  Not a Good Match  

©Buffom 2019.  SolutionTree.com  
Related Materials 
Assessment Method Matrix:  Word || PDF

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ESw9NB8S2QBNq_fZrELhllABv24lURum9YzVtDFoD421jQ?e=lH5tCl
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EUG6vO7Ho35PjO4ojR5dtl0Br4vjNmT-qER3K_QJO9Njqg?e=gWjgpa
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Continuous efforts to improve core 
instruction through Collaborative 
Teams

Identify and teach essential standards 
to proficiency

Data-driven decision making

Research-based Tier 2 and Tier 3 
Interventions scheduled and 
implemented for identified students

RTI: Response to Intervention 
 

The Response to Intervention process will answer question(s) Three and Four of the PLC process: 
What will we do when students haven’t learned it? What will we do when students already know it?  

  

What is TIGHT in our PLC Culture regarding Response to Intervention? 
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RTI: Restructuring the Pyramid 

 
 

 

Tier 1: Core Instruction
All Students have access to:

Essential Standards – Best Practices – Differentiation  

Tier 2: Supplemental 
Intervention

In addition to Tier 1 students will receive 
additional time and targeted instruction

Tier 3

Frequency: 2 times a week 

Duration: 30 minutes 
Targeted Areas: Reading 
and Math 

In addition to Tier 1 and Tier 2, 
targeted students receive intensive support 
to master universal foundational skills. 

Universal Foundational Skills: 
Frequency: 4-5 days a week 
Duration: 30 – 45 minutes 

Targeted Area(s): Reading, Writing, 
Number Sense, 
English Language, Attendance, and 
Behavior 

Universal Screening and Diagnostic Assessments 



P a g e  | 43 
 

Return to Top 
 

Tier 3 Intensive Program 

RTI: Response to Intervention Template 
  

  Guiding Coalition Responsibility Collaborative Team Responsibility Universal Screening & Diagnostic Assessments 
ADD TEXT HERE Support for All Students: 

 ADD TEXT HERE Tier 1 Core Program: All Students Have Access 
School Structure: 

ADD TEXT HERE 
Core Instruction: 
ADD TEXT HERE 

Certain Access – Tier 2 
Will Student Interventions: 

ADD TEXT HERE 
Skill Student Interventions: 
ADD TEXT HERE 

Certain Access – Tier 3 

Tier 3 Intensive Program 

Reading: ADD TEXT HERE 
        Math: ADD TEXT HERE 
Behavior and Study Habits: 

ADD TEXT HERE Guiding Questions: 

1. What do we want students to know? 
2. How will we know they learned it? 
3. What will we do when they already know it? 
4. What will we do when they don't? 

Certain Access:  Tier 1 to Tier 2: 
Lead by Guiding Coalition 
*See BCSS RTI at Work Tier 

2 Procedures 

Certain Access: Tier 2 to Tier 3 
Lead by SIT Team 

*See BCSS RTI at Work Tier 3 
Procedures 

Vision: 
ADD TEXT HERE 

Mission: 
ADD TEXT HERE. 

Certain Access:  
Tier 1 to Tier 2 

Lead by Collaborative Teams 
*See BCSS RTI at Work 

Tier 2 Procedures 

Related Materials: 
RTI Template: Word || PDF 

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ESe65hIOgJFFn1ENaUMDVk0B2rmR5Is_AJvu-fGb2RTtfA?e=YSLGbi
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ESCIViRO8dJBrPs_Wkz53vABF22kv01NmnDtvhdo664AmA?e=eV80Kp
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Tier 3 Intensive Program 

RTI: Pyramid Sample (Elementary) 
 Emerson Elementary RTI Pyramid 

  Guiding Coalition Responsibility Collaborative Team Responsibility 
Universal Screening & Diagnostic Assessments 

MAP, DIBELS RI, GKIDs 
Support for All Students: 
Monthly Counselor Character Lessons 
      Positive Office Referral    
          40 Book Campaign 
               Eagle of the Month 
                   Families that Flourish 
                       Eagle Ambassador 
                            Perfect Attendance Awards 
                                 Title I Parent Night 

Tier 1 Core Program: All Students Have Access 

School Structure: 
Positive Office Referral 

Eagle of the Month       Eagle Ambassador 
PBIS Flowchart  Perfect    Attendance Awards 

Scheduling         Lexile Achievers 
 

Core Instruction: 
Identified Essential for every grade level in ELA, Math, Science, Social Studies 
By Student by Standard Tracking Chart 
Common Formative Assessments/ Response Days 
PBIS Lessons and Expectations (SOAR) 
Mentor Sentences    RACE Strategy    Goal Setting 
 

Certain Access – Tier 2 
Will Student Interventions: 

Parent Meetings 
Lunch Bunch  

Attendance Contracts 
     Backpack Buddies 

         PBIS Tier II Interventions 
Attendance Letters 

 

Skill Student Interventions: 
SOAR Time 4 days/week 
Parent Meetings/Conferences 
Reading Buddies 
Read to Grow 
Office Hours 
Cranium Connections 
 

Certain Access – Tier 3 

Tier 3 Intensive Program 

Guiding Questions: 

1. What do we want students to know? 
2. How will we know they learned it? 
3. What will we do when they already know it? 
4. What will we do when they don't? 

Certain Access:  Tier 1 to Tier 2: 
Lead by Guiding Coalition 

*See BCSS Tier 2 Procedures 

Certain Access: Tier 2 to Tier 3 
Lead by SIT Team 

*See BCSS Tier 3 Procedures 

Vision: 
Emerson Elementary School will be a high functioning professional learning 
community that will prepare all students for their next level of learning. 
Mission: 
Emerson Elementary collaboratively engages all students and staff in 
relevant learning experiences and empowers them to succeed. 

 

Certain Access:  
Tier 1 to Tier 2 

Lead by Collaborative Teams 
*See BCSS Tier 2 Procedures 

Reading: Fountas and 
Pinnell, Lexia, SRA, Language for Learning,  
        Math: Intervention Group, Symphony 

Math, DreamBox 
Behavior and Study Habits: 

Social Skills Groups, 
Individual Group,  

Counseling 
Attendance Action Plan 
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RTI: Pyramid Sample (Middle) 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Certain Access:  
Tier 1 to Tier 2 

Lead by Collaborative 
Teams 
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Tier 3 Intensive Program 

RTI: Pyramid Sample (High) 
 Woodland High RTI Pyramid 

 Guiding Coalition Responsibility Collaborative Team Responsibility 
Universal Screening & Diagnostic Assessments 

MAP, Algebra 1/ 9th Lit 
Support for All Students: 
*Advisement Program        
*Students of the Month 
*Designated Guidance Counselor 
*Give Back/Get Back 
 

Tier 1 Core Program: All Students Have Access 

School Structure: 
*System Attendance Calls 

*ROAR Shout-outs 
*ROAR Rewards 

*ROAR Lessons/Flowchart 
 

Core Instruction: 
*Collaborative Teams 
*Identified/Deconstructed Essential Standards 
*Unit Plans/Pacing Guides  
*Common Formative Assessments/Response Days 
*Student Tracking Chart (Learning Targets) 

   
  

 

Certain Access – Tier 2 
Will Student Interventions: 

*Check in/Check out                *Backpack Buddies 
*Peer/Staff Mentoring           *Conferences 
*Behavior Contracts              *Detention (Tardies) 

*ZAP                       *Attendance Letters 
 

Skill Student Interventions: 
*Wildcat Interventions 4 days/week 
*Office Hours 
*USA Test Prep 
*Parent Meetings/Conferences 

Certain Access – Tier 3 

Tier 3 Intensive Program 

Guiding Questions: 

1. What do we want students to know? 
2. How will we know they learned it? 
3. What will we do when they already know it? 
4. What will we do when they don't? 

Certain Access:  Tier 1 to Tier 2: 
Lead by Guiding Coalition 

*See BCSS Tier 2 Procedures 

Certain Access: Tier 2 to Tier 3 
Lead by SIT Team 

*See BCSS Tier 3 Procedures 

Vision: 
WHS will be a high-functioning professional learning community that will graduate 
all students career and college ready, prepared to contribute to their community.  
Mission: 
Woodland High School collaboratively engages all members of the Wildcat Family by 
facilitating student-centered learning experiences, promoting a positive school 
culture, and celebrating success.  

 

Certain Access:  
Tier 1 to Tier 2 

Lead by Collaborative Teams 
*See BCSS Tier 2 Procedures 

Reading: Lexia, Hybrid 9th/10th ELA course 
        Math: Intervention Group, Foundations of Alg. 

Behavior and Study Habits: 
*Georgia Hope 

*Study Skills 
*Anger Management 
*Attendance/Tardy 

*Rescue the Perishing 
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RTI: Tier 1 Schoolwide Essential Actions 
 

Design a Process to Systematically Teach Essential Behaviors Across the School 

It is unfair to hold students accountable for behaviors that teachers did not effectively teach them. 
Merely posting classroom rules or providing them in a student-parent handbook is insufficient. 
School(s) should develop a process to systematically and explicitly teach their essential social and 
academic behaviors. This process should undoubtedly begin at the start of the school year. Moreover, 
in the same way effective teachers regularly remind and prompt students of classroom procedures, so 
too should the school plan to revisit their expectations throughout the year, because some students 
move in after the start of school, there should also be a process to teach these behaviors to new 
students. 

While many schools already teach social behaviors to start the year, systematically teaching academic 
behaviors is not common practice. One staff identified five essential academic behaviors they wanted all 
students to master which included: 

1. Set goals and reflect on progress 
2. Study skills and study habits 
3. Appropriate use of materials, technology, and other school related items 
4. Maintain and use calendar, agenda, and homework folders to support learning 
5. Show pride in work 

 

At first, staff members decided that all incoming students would take a study skills course during the 
first month of school. For example, the homeroom teachers in the grade level would all take 1-2 
essential behaviors and spend a month teaching those behaviors explicitly. Other teachers decided to 
teach essential behaviors to each class and then simply reinforced the behaviors. 

The process took a limited amount of classroom instructional time but collectively guaranteed that 
every student knew how to demonstrate these expectations. After the first month of school, if a student 
was not displaying a desired behavior, it became a will issue and the student was held accountable. 

 

Excerpt taken from RTI At Work Coaching Academy Manual pages 145-146 
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RTI: RTI At Work Procedures 

 
BCSS Tier 2 Procedures 

Referring students to Tier 2 for skills is the responsibility of the Collaborative Team. 

1. Identify students who need to be referred to Tier 2 
a) Universal Screener (Recommended – 1 grade level below) 
b) Common Summative Assessments 
c) Social and Behavior Skills 

2. Collaborative Teams should decide upon appropriate interventions based on learning 
targets for Tier 2 students 

3. Track student progress on learning targets using the teacher tracking template or use 
student by standard template 

4. If students are not making progress the collaborative team determines cause (will vs 
skill) 

a) Skill – Collaborative Team responsibility 
b) Will – Guiding Coalition responsibility 

5. Implement the Student Intervention Plan for Tier 2 
1. After multiple data points show lack of progress, then consider making a referral 

to the School Intervention Team (SIT) 
 

BCSS Tier 3 Procedures 

For students who have been identified as Tier 3, complete the Student Intervention Plan K-12 
Referral to Tier 3 by SIT based on Universal Screener (at 2 or more grade levels below) 

1. SIT, LSS, and Guiding Coalition will identify grade level appropriate interventions for 
student 

2. The interventionist completes Tier 3 Student Intervention Plan K – 12 and turns it into 
the LSS monthly 

3. Interventionist tracks student progress on the Tier 3 Student Intervention Plan 
(Weekly) 

4. Change the Intervention based on recommendation from SIT 
 

 

 

Related Materials 
 
Building a School SITE Intervention Team Template: Word 
Optional Teacher Tracking Template: Word 
Optional Student by Standard Template: Word 
Tier 2 Student Intervention Plan k – 12: Word 
Tier 3 Student Intervention Plan K – 12: Word 

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ESo9IaGJHj1HmcjAehffh0MBAZI_h5XtpX8csxZiJ9Y9EQ?e=MvjZ5b
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EQOaJNB3iJlAn5oQEDnWvHIBwdoQfJ0IQpMoXiOGI8Fk-g?e=DpYg7N
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EZ7vg1IXscpOnTd6z56s_PcB6Q-o0jN6ee_jPVBuoAfWdg?e=6UmfTn
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EX9lpYoAzYBKkwozYI2zCiYB8vV_bfpg9hXnDpPkhnyv-A?e=6ZvxRb
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EXW71IL2DCxFkKfITaPFzwQBVag8McaaaXa01-NWt42zGw?e=7UIpSY
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RTI: Building a School/Site Intervention Team 
 

The School/Site Intervention Team is responsible for coordinating, monitoring, and 
identifying students in need of Tier 3 interventions.  The team will focus on the individual 
needs of the most at-risk students, working to intervene and offer solutions to complex cases 
to increase student success.  The team should be composed of diverse expertise to offer the 
best individualized course of action for each identified student. 

Use the following to build a school intervention team with the Guided Coalition. Remember, 
when you don’t have access to someone with the exact title or role in the first column, ask 
yourself, “Which staff member is best trained to meet this need?” 

 
Essential Role 

 
Recommended 

Staff Members Best 
Trained to Meet This 

Need 
Administration Principal, Assistant Principal  

System Oversight Learning Support Specialist  

Reading Reading Specialist  

Writing English Language Arts 
Specialist 

 

Mathematics Mathematics Specialist  

English Language English Learner Specialist  

Language Speech and Language 
Pathologist 

 

Teaching Differentiation Exceptional Education 
Teacher, LSS 

 

Behavior Psychologist  

Social-Family Counselor  

Instructional Resources Librarian, ILT  

Community Resources Community Resource Officer, 
Social Worker, Counselor 

 

 

Once team members have been selected and invited to participate, please have the team 
navigate the School Intervention Team Initial Meeting Protocol to establish necessary 
elements to guarantee a successful start to their work.   
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School/Site Intervention Team 

Initial Meeting Protocol 
 

 

The School Intervention Team is composed of specialists in various areas of the school and 
each role relates to our students in different ways. The SIT Team’s responsibility is to 
diagnose, target, prioritize, and monitor students in need of Tier 3 interventions.   

First, norms must be established to maximize time and participation of your meetings.  Please 
discuss and create a list of norms this team agrees to follow, and how you plan to hold one 
another accountable for following the norms. 

________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
 

Once norms have been established, a scheduled time and location to meet must be set and it is 
suggested to plan out for the school year.  This places a high priority on monitoring the 
students identified as Tier 3. 

 

Time: _________________ 
Location: _______________ 
Dates: ___________________________________________________________ 
________________________________________________________________ 
________________________________________________________________ 
 
Recommended first steps: 

• Review current Tier 3 folders and identify students who meet that criteria.   
• This current group of students will be the first targeted set of Tier 3 the SIT team will 

monitor.   
• Once a universal screener is administered, other students may be added to the caseload 

for progress monitoring through the RTI process at the school level.   
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*Disclaimer:  This is a sample form only.  Each grade level/school may use a form that is made 
specifically, for them.  Do not reinvent the wheel. 

 
 

STUDENT INTERVENTION PLAN – RTI K-12 

TIER 2                             

Student’s Name: _______________________________________________ DOB: ________ Grade: ____________ 

School: _______________________________________ Participants: ___________________________________ 
 
   

  

 

Next Meeting Date: ________________________________________________________________ 

 Targeted 
Outcomes 

Desired 
Outcomes 

Intervention 
and Action 

Steps 

Who takes 
responsibility? 

DP1 DP2 DP3 DP4 

Led by 
Teacher 
Teams 

Essential 
standards 

       

Immediate 
prerequisite 
skills 

       

English 
language 

       

Led by 
School 

Intervention 
Team 

Academic 
behaviors 

       

Social 
behaviors 

       

Health and 
home 
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STUDENT INTERVENTION PLAN – RTI K-12 

TIER 3                                        

Student’s Name: _____________________________________________________________ DOB: ________ Grade: ____________ 

School: _____________________________________ Participants: ___________________________________________________  
 

Intervention on Essential Standard: ______________________________________________________________________________ 

Desired Outcomes:__________________________________________________________________________________________  

Date 
Implemented 

Name Intervention – 
Research/Evidence 

Interventionist DP1 DP2 DP3 DP4 DP5 DP6 
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STUDENT INTERVENTION PLAN – RTI K-12 

TIER 3/SST               

Student Intervention Skill Interventionist DP1 DP2 DP3 DP4 DP5 DP6 
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Grading 
 

 

 

 

Coming soon… 

In Subcommittee development. 

 
 

 

 

 

 

 

 

 

 
 
 

 

 

 



 
 

 

  

 

 

 

Resources 
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PLC Resource Timeline Guide 

A timeline of topics and related resources was created to provide more details to the graphic.  The 
Resource Guide/Timeline is continually added to and updated.  The version found here was published 
April 2019 and updated in November 2020. 

Summer 2018 

Month Activity Topics 

 
 

July 

• Administration/Guiding Coalition Members 
(System and School) 

• PLC Conference, Atlanta-Solution Tree – Clarity 
• Three Big Ideas – Learning by Doing  
• Review System/School Vision, Mission and 

Commitment Statements 
• Attitude: Sharing your Mission and Vision Video by 

Tim Brown 
• Review PLC Playbook – Implementation Timeline 

Leadership 
Development 

 
July 

• Leadership Summit 2018 – Administrators Leadership 
Development 

School Year 2018 - 2019 

 
 

August 

• Superintendent Address to All Staff 
PLC Process/Expectations (Tight and Loose) 
Ongoing PLC Process Video by Luis Cruz 

• School Level Administration/Guiding 
Coalitions 
Instructional Focus and Expectation (Tight and 
Loose) 
Leadership:  A focus on learning and the four 
essential questions of a PLC  - Video by Becky 
Dufour 
Shared Glossary of Key term 

• Review 4 Pillars – Vision, Mission, Values and 
Goals 
Learning by Doing 
Attitude: Sharing your Mission and Vision Video 
by Tim Brown 

• Collaborative Teams  
o Implement focused weekly team meetings 
o Scheduling Sub-Committee 
o Develop Team Norms/Norm Violations/Roles 
o Fist to Five Strategy for Consensus– Learning by 

Doing 
o Focus on 4 Questions 

Leadership 
 
 
 
Collaboration 
 
 
 
 
Focus on 
Learning 

https://bartowk12ga-my.sharepoint.com/:b:/g/personal/jason_dailey_bartow_k12_ga_us/Ed8mRbf5jS9Or306NEP25-4BYNKyHR78h6RGwVZMq6d4Tw?e=wpJjnQ
https://web.microsoftstream.com/video/0fe50ef6-36cc-4cdf-9feb-07be1dd2a3a2
https://vimeo.com/124450965
https://vimeo.com/124450965
https://web.microsoftstream.com/video/bd4bb947-4175-40a0-94b9-c68be9e1c238
https://web.microsoftstream.com/video/bd4bb947-4175-40a0-94b9-c68be9e1c238
https://web.microsoftstream.com/video/bd4bb947-4175-40a0-94b9-c68be9e1c238
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o Leadership: A focus on learning and the four 
essential questions of a PLC Video by Becky 
Defour 

o Utilize Common Agendas/Minutes 
o (pull from recommended templates) 
o Utilizing Prioritized and Supporting Standards 
o (Use resources/guidelines Standards 

Committee) 
o Guaranteed and Viable Curriculum video by 

Richard Dufour 
• BCSS VIDEO: Template Committee Presentation 
• BCSS VIDEO: Principal’s Perspective; What is a 

PLC? 
• BCSS VIDEO: Example of Active Guiding Coalition 

(EES, 2018) 
• BCSS VIDEO: Testimonials (EES, 2018) 

 
September 

• School Guiding Coalition 
o Present Team Norms/Norm Violations/Roles 

• Collaborative Teams 
o Establish Smart Goals 
o Goals Guide the Work of a Collaborative Team 

Video by Kenneth Williams 
o Results orientation: Results driven culture video 

(Global PD) 
o Smart Goal Definition and Smart Goal Activity 

Collaboration 
 
Focus on 
Learning 
 
Results Oriented 

 
October 

• School Guiding Coalitions 
o Present Team Smart Goals 

• School Administration 
o Monitor Norms of Teams 
o System Leadership Team PPT – Redeliver Mike 

Mattos Guiding Principles for Principals 
o (pull resources from template committee) 

Collaboration 

 
November 

• School Guiding Coalition/Collaborative 
Teams 
o Review Prioritizing Standards Process –(pull 

resources from template/standards committee) 

Focus on 
Learning 

December 

• School Guiding Coalition/Collaborative 
Teams 
o Monitor Student Progress toward Mastery of 

Priority Standards (pull resources from 
template/standards committee) 

• BCSS VIDEO: Monitoring Committee Presentation 
 

Focus on 
Learning 
 
Results Oriented 

https://web.microsoftstream.com/video/0a9c0d55-47bc-4262-8d70-c29c84ffc509
https://web.microsoftstream.com/video/0a9c0d55-47bc-4262-8d70-c29c84ffc509
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January 

• School Administration/Guided Coalition 
o Monitor Teams Smart Goals & Norm violations 

(pull resources from template/standards 
committee) 

o Create schoolwide professional learning plans 
for Upcoming School Year 

o Visible Learning by John Hattie 
o Is Student learning non-negotiable in your 

school Video by Mike Mattos 
o Changing teacher behavior Video by Rick 

Dufour 
o Survey Staff for Professional Learning Needs 

• System and School Level RTI Sub-
committees 

• Research Pyramid of Interventions 
• BCSS VIDEO: RTI Committee Presentation 
• BCSS VIDEO: Discipline and PBIS Committee 

Presentation  

Results Oriented 
 
Focus on 
Learning 

 
February 

• System/School Scheduling and RTI 
Subcommittees 
o Develop Upcoming School Year master schedule 

to include/protect intervention/extension time 
o School Teams/Administration 
o Continue to Develop and implement 
o Common Formative Assessments (CFA’s) 

• BCSS VIDEO: Scheduling Committee Presentation 
• BCSS VIDEO: Assessment Committee Presentation 
• BCSS VIDEO: Grading Committee Presentation 

Focus on 
Learning 
 
Collaboration 
 
Results Oriented 

 
March 

• School Guiding Coalition/Collaborative 
Teams 
o Monitor Student Progress toward Mastery of 

Priority Standards (pull resources from 
template/standards committee) 

Focus on 
Learning 
 
Results Oriented 

 
April 

• School Teams/Administration 
o Monitor Progress of Team Smart Goals 
o Self-Evaluation of Collaborative Culture of 

Teams 
o Learning by Doing – Critical Issues for Team 

Consideration Survey p.69-70 
 

Results Oriented 

 
May 

• School Guiding Coalition/Collaborative 
Teams 
o Collaborative Teams Evaluate Smart Goals (pull 

resources from template/standards committee) 
 
 
  

Results Oriented 
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Summer 2019 

June 

• School Guiding Coalition/Collaborative 
Teams 
o Smart Goal Evaluation (pull resources from 

template/standards committee) 
o School Improvement Planning 
o GADOE Comprehensive Needs Assessment & 

SIP 
o “The Genius of And” Theme 
o Review Implementation Timeline 

Focus on 
Learning 
 
Collaboration/ 
Results Oriented 
 
Leadership 

July 

• System Leadership Summit (All Employees) 
o Presentation of the PLC Playbook to the entire 

system 
o PLC “Big Ideas” 
o “Loose and Tight” 
o Collaboration Schedule and Expectations 

Focus on 
Learning 
 
Collaboration/ 
Results Oriented 
 
Leadership 

School Year 2019 - 2020 

August 
• System Leadership  

o Results Driven Culture 
o Update SMART Goals for each Level and System 

Results Oriented 

September 

• System Guiding Coalition 
• Collaboration Expectations 
• Sub-Committee Presentations: 
• Assessment Sub-Committee: Census Testing 
• RTI Sub-Committee 
• Celebration Sub-Committee Central Office 
• System Leadership  

o Promoting a Climate of Achievement 
o Inverted Pyramid 
o Teaching Assessing Cycle 
o Essential Unit Plan 
o Results: SMART Goals 

Focus on 
Learning 
 
Collaboration 
 
Results Oriented 
 
Leadership 

October 

• System Guiding Coalition 
o 1 – 5 – 10 Collaboration Teams 
o “How would we define an A Team?” 
o Collaboration Local School Examples 

• System Leadership  
o RTI Pyramid: Tier II Interventions 
o CCRPI System Results 
o Closing the Achievement Gap 

 

Collaboration 
 
Results Oriented 
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November 

• System Guiding Coalition 
o Monitoring Sub-Committee: A Team 
o Scheduling Sub-Committee: Tier II and Tier III 

Schedule 
o Assessment Sub-Committee: Census Testing 
o RTI Sub-Committee 

Focus on 
Learning 
 
Collaboration 
 
Results Oriented 

January 

• System Guiding Coalition 
o Essential Standards Follow-Up Discussion 
o Removal of Toxic Members 
o Monitoring Sub-Committee: A Team 
o RTI Subcommittee 

Focus on 
Learning 
 
Collaboration 
 
Results Oriented 

February 

• System Leadership  
o Assessment: Delivered by Angie Freese 

• System Guiding Coalition 
o Assessment Sub-Committee: MAP 
o Monitoring Sub-Committee: A Team Final 

Application  
o Collaboration Barriers 
o “Doing the right work.” Exemplars from System 

Focus on 
Learning 
 
Collaboration 
 
Results Oriented 
 

March -
July 

• System Leadership and Guiding Coalition 
Meetings 
o Re-Opening Plan 
o RTI Subcommittee: Tier II and Tier III 

Focus on 
Learning 
 
Collaboration 
 
Results Oriented 
 
Leadership 

School Year 2020-2021 

October 

• System Leadership 
o Assessment: Complexity Ladder, Common 

Formative Assessments, Common Summative 
Assessments 

o Angie Freese 
 

Results Oriented 
 

November 

• System Leadership 
o Assessment Follow-Up from Angie Freese 
o Incorporating Rigor in Assessment 

 
• Guiding Coalition 

o Celebrating the “Right Work” First A Team 
o PLC Journey: Updating to add Year 4 and Year 

5 
o Consensus Activity 

 

Collaboration 
 
Results Oriented 
 
Leadership 
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Templates, Documents, and Links 
Templates: 

Building a School SITE Intervention Team Template: Word 

CFA Protocol:  PDF || Word 

Collaborative Team “Journey” Self-Assessment:  PDF  ||  Word  ||   Forms Template 

Collaborative Team Agenda Template: PDF  ||  Word 

Collaborative Team Midyear Survey:  PDF  || Forms Template  

Collaborative Team Performance Rubric:  PDF  ||  Word 

Collaborative Team Planning Template:  PDF  ||  Word 

Collaborative Team Survey, Pre/Post Participation:  PDF  ||  Word  ||  Forms Template 

Deconstructing Standards Template:  PDF || Word   

Essential Standards Chart:  PDF 

Essential Standards Unit Plan Template:  PDF     

Establishing Norms Key Questions:  PDF  ||  Word 

Ladder of Complexity: Assessment Template Word || PDF 

Learning Target Creation Template: PDF  ||  Word 

Norms Agreement Template:  PDF  ||  Word 

Optional Student by Standard Template: Word 

Optional Teacher Tracking Template: Word 

PLC School Implementation Rubric:  PDF  ||  Word 

Prioritizing Standards Template: PDF  || Word    

RTI Template: RTI Template: Word || PDF 

S.M.A.R.T Goal Setting Template:  PDF  ||  Word 

 

 

Documents: 

“A”-Team Application: Word || PDF 

Assessment Method Matrix:  Word || PDF 

CFA protocol examples:  5th Math  ||  5th ELA  ||  8th Soc Studies  ||  Biology  ||  Algebra II 

Establishing Team Roles:  PDF 

Guide for Effective Learning Targets: PDF 

Instructional Impact Check: PDF  

Instructional Impact Collaboration Time Check: PDF 

Teaching and Assessing Cycle:  PDF 

Teams Roles to Consider:  PDF 

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ESo9IaGJHj1HmcjAehffh0MBAZI_h5XtpX8csxZiJ9Y9EQ?e=MvjZ5b
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbrdIqhm8ztKnXl2EQBaSOIBRsnTmdvmUE2jvBJVRyWyZg?e=XLzq5t
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EfCoLhAqzPdAm7mctRSbJdQBubIWw4ExgO_5Pr-Y5YP_vg?e=ciRMIu
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQ7IuGD2ro5DjPlue9ToZ9EBu03fzZTslHjeci9S1gM2HA?e=Gnfyoc
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EToHucJJtxRKh0gxjwZ_obMBzGvUXV_d5GPoarhk17EH-A?e=MwsHMp
https://bartowk12ga.sharepoint.com/:u:/s/bcssplcplaybook/ETxXjTC41WJGgIM7Br0GGi4BS-KrAEE2h7waqgbrBpO38g?e=WK19Ot
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EcZAWwEwV8FDrvE8fPUAF08BZaua2T2ZTLmah_ELdYQQyA?e=Gdb2s0
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERaGm7x3rHVGpbRvIE2CxWIBAMgSfxW-IK-zwjnpm0yZSQ?e=69Uk0Z
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ef-TtxOhAOxFiOr6RgkxIKoB90ID1ty0px4XIk92-f7nAA?e=Z3j6xq
https://bartowk12ga.sharepoint.com/:u:/s/bcssplcplaybook/EURp3hMDqO9OoNdcNUQmKIQBiKZW4jQz_6YRxgt-iVqpyA?e=yBZyqT
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ET98nMvlAlpJnOir9272WLcByy-zDPDuqmAUn0tWkkomPg?e=toXDDe
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EdS9wMw7WmBBrj5XOCSs39kB_TXFLvjGw8nHX79XwE36rQ?e=VFmNZe
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ESNRRmV8Ad1KvRXqXe1pYf4BhpoOC6fwwidNYndADOLNUg?e=nAwsAh
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EczjxuvJSlxNt3Dar7V2GQ4B8lcPUjf2PMQ9TKNEGEAZIA?e=sVPBID
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EZWz17SEmPZNk1EJ3g5udYUBbOXwEXLYTc2fv1CL9qY21w?e=e5GGTk
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EQ6AEIOiI0NIu0M6ZsbPp_cB24o9vaJkukmU4QBn8Vh2Rw?e=5eUjyr
https://bartowk12ga.sharepoint.com/:u:/s/bcssplcplaybook/EWxxRp15r8VDvGkez0xqMJQBYOeXPk3LWOWIMQh_NREEkA?e=PyNSyq
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQDfSF7Orw1GvvYomCYakvMBeZkyqxpp_FDev4k4iVN1yA?e=csVk60
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EWAl7snzwsJAvfHdQx9c564BRzeq6QDzZgytJRYJ7Wnhtw?e=k5dMWe
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXR_lml9CU9GnUmAwV9Log4By-bkGC3NhrbW4PlNFrrTQA?e=0r6ctm
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbVD70lfqJNDkApiC8wVbdUBwUsr3sGMAhdZo9O-UfZiIA?e=nzS9zj
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EaGf6cZjm99EkKSOWiAx-zcB40Y8BgAO9glNU4AA3siN9Q?e=JIQYiN
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXNV8GvcBRhIlDF2oORapJEBzeFYTlae2LzMpjG5sYc6Qw?e=emh2Sf
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EXo1XCPNW3lAnVUledMMQQMBauIAx59g_tF1Wcc1q7Ef0g?e=dcPle0
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERVPr3BQCDFKpJHbeAzErDcB6PuZzBUm4H9YxLsluE3JlA?e=RfQo2Q
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ETFTsjnX_S1KorS3vdt5v78Bln5BxcCEdRewVd5UlNRkQQ?e=PcRXHv
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ea-U9bqiRkNNrufLCw0cy24B7XO_AKRc7HvXWS-jmU7buQ?e=dNfp3d
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EaU5PRIfKXhPrOsaTampDHYBQBXijk15dNcg_9vNYaTwBA?e=AppafV
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EfsGmHL0YGxFrOcTolZl5IUBY3dk4zBjCsoDJgVqoUIIMw?e=khc5Ba
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EXitQcrZxXxDlTQ0FB6e5PMBavVqsNOTeN4lEMHTOKxARA?e=ZgG7qL
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EZ7vg1IXscpOnTd6z56s_PcB6Q-o0jN6ee_jPVBuoAfWdg?e=6UmfTn
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EQOaJNB3iJlAn5oQEDnWvHIBwdoQfJ0IQpMoXiOGI8Fk-g?e=DpYg7N
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXUpNObTUM5KqeXOHww11NQBEzX4wbEXyZvb1YexVxv2_A?e=oID0Gl
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/Ef10QLEVFSRJqNHMO4nvreQB3DW1cPBhyAXw-QfKpIsL6g?e=jffATk
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQaVVYJaDDVEppI88anAdhcBgxCDUuAC6qu-HZLws_NJaA?e=AKSWUU
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ERdinsxx241HmzMIZiAB0WcB-TWjhh5x_CMac5fBnAOtmQ?e=7qzRGs
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ESe65hIOgJFFn1ENaUMDVk0B2rmR5Is_AJvu-fGb2RTtfA?e=YSLGbi
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ESCIViRO8dJBrPs_Wkz53vABF22kv01NmnDtvhdo664AmA?e=eV80Kp
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EVsZP5VPlpdLra8zr4IKmfEBnupKY1ntSH2P_vTCEUWKYQ?e=maIDgx
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/Ec0kBvKHtk5On6blHBh3OB4Bfs3XIHCgNiG2RHG6PyNW_Q?e=3k6O3n
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EWKDoJ6SuB1OlbS7fv7lOOcBvoPCqMxhxWIyR5lwbe0d4w?e=SlHzwN
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EbhZ2yXcdKtJhyAby6Mbro4B9kHQIOuP0-C74Fdc8MSsOA?e=9WMV5D
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/ESw9NB8S2QBNq_fZrELhllABv24lURum9YzVtDFoD421jQ?e=lH5tCl
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EUG6vO7Ho35PjO4ojR5dtl0Br4vjNmT-qER3K_QJO9Njqg?e=gWjgpa
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EfvBANbBpvVGlJAMCgq-lAoBxejiptyNDHoiOuypvPi9LA?e=M9I97P
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ed3yMHWlFVpGqmlVLTb9DKYBipEEnG14JXDDmJ2rJKva8w?e=vwTTm3
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EXsgna5gZyBNhp1zHj5bJR8Bgti2afIkPXaUXI-lD0YIkg?e=lIL0G0
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EYBTG6-uWWxMiS84dpJuMyABDpADsu9GQ6xLq27cKoZ_zw?e=LQdpgf
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EVyCkQ1WpT1Omq3OBXiUeiQBT7jWrEb6IMxfkn8Pv6V1fw?e=qAI6HG
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/ERkf2u6p6FpCq-KwNbLw2qsBoACYasRtbkxLAR9g7NPbag?e=U6IYZD
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EdKcqGd2YupFkd1ot_XNcSoB5QxTp_0Akx1UfkSDOenLpg?e=93NDxd
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQ6oeodb93pFmFnlaQL-DfkBcix7pyWQpOIXmXWGjjj8Lw?e=ofpW7q
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/Ee0AWMPboWZNt7TdRru3iDMBl5y24dsbgDykYc3itZv3AQ?e=HswMhs
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQGyOG4HIr9Hq4tcssTFsY0BD0eZTkEHPvo0NP7ApAxYQQ?e=998ryD
https://bartowk12ga.sharepoint.com/:b:/s/bcssplcplaybook/EQaHHYPvU8dFgtwgoYQ-Q-sBCSJqg6CJnH8rr-Z3IT9kvg?e=3aDNY7
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Tier 2 Student Intervention Plan K – 12: Word 

Tier 3 Student Intervention Plan K – 12: Word 

 

Websites: 

Annual Visible Learning Conference 2016:  PDF of Program 

High-Leverage Practices:  http://www.teachingworks.org/work-of-teaching/high-leverage-practices 

 

Videos:   

AMS CFA discussion demonstration: Linked Video 

CFAs: A Powerful Tool for Teacher Collaboration: https://app.globalpd.com/search/content/OTA=  

Deconstructing Standards:  https://app.globalpd.com/search/content/MTEy  

Learning Targets in High School, video example:  http://youtu.be/wNsPrnSE2QI 

RTI and the Inverted Pyramid:  https://app.globalpd.com/search/content/NDI=/MjgzOTk3  

Turning Standards into Learning Targets:  https://app.globalpd.com/search/content/MTE0  

Why do we need to deconstruct standards?:   https://app.globalpd.com/search/content/MTE2  

 

  

https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EX9lpYoAzYBKkwozYI2zCiYB8vV_bfpg9hXnDpPkhnyv-A?e=6ZvxRb
https://bartowk12ga.sharepoint.com/:w:/s/bcssplcplaybook/EXW71IL2DCxFkKfITaPFzwQBVag8McaaaXa01-NWt42zGw?e=7UIpSY
http://www.sagepublications.com/images/eblast/CorwinPress/PDF/AVL-program-2016.pdf
http://www.teachingworks.org/work-of-teaching/high-leverage-practices
https://bartowk12ga.sharepoint.com/:v:/s/bcssplcplaybook/EW5UnRRfpztCt3C0PPZmb64BofnweazkveWWuXWgikZbjw?e=4OY4br
https://app.globalpd.com/search/content/OTA=
https://app.globalpd.com/search/content/MTEy
http://youtu.be/wNsPrnSE2QI
https://app.globalpd.com/search/content/NDI=/MjgzOTk3
https://app.globalpd.com/search/content/MTE0
https://app.globalpd.com/search/content/MTE2
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Key Terms and Concepts 
 

Achievement – A measure of what a student knows or can do at a given point in time (Cooper, 2011, p.124)  
 
Balanced Assessment- An assessment strategy that recognizes no single assessment yields the comprehensive results 
necessary to inform and improve practice and foster school and system accountability. Balanced assessments utilize multiple 
measures of student achievement, including formative assessments for learning and summative assessments of learning. 
Balanced assessment also refers to using different types of assessments based upon the knowledge and/or skills students are 
called upon to demonstrate. Rather than relying exclusively on one kind of assessment, schools and teams develop multiple 
ways for students to demonstrate proficiency.  
 
Capacity Building- “Developing the collective ability-- dispositions, skills, knowledge, motivation, and resources-- to act 
together to bring about positive change” (Fullan, 2005, p.4). 
 
Certain Access – A systematic process that guarantees every student will receive the time and support needed to learn at 
high levels. 
 
Collaboration- A systematic process in which people work together, interdependently, to analyze and impact professional 
practice, in order to improve individual and collective results. In a PLC, collaboration focuses on the critical questions of 
learning: What is it we want each student to learn? How will we know when each student has learned it? How will we 
respond when a student experiences difficulty in learning? How will we enrich and extend the learning of students who are 
proficient?  
 
Collective Commitments- The third pillar of the PLC foundation. Collective commitments (or values) represent the 
promises made among and between all stakeholders that answer the question, What must we do to become the organization 
we have agreed we hope to become? 
 
Collective Inquiry- The process of building shared knowledge by clarifying the questions that a group will explore 
together. In PLCs, educators engage in collective inquiry into more effective practices by examining both external evidence 
(such as research) and internal evidence (which teachers are getting the best results). They also build shared knowledge 
regarding the reality of the current practices and conditions in their schools or districts.  
 
Collective Teacher Efficacy - Refers to a staff's shared belief that through their collective action, they can positively 
influence student outcomes, including those who are disengaged and/or disadvantaged. 
 
Common Formative Assessment - is an assessment that has been created collaboratively by a team of teachers 
responsible for the same grade level or course.  CFAs are written around the essential standards as determined by the 
collaborative team.  CFAs are used frequently throughout the year to identify (1) individual students who need additional 
time and support for learning, (2) students that have mastered a skill and are ready for an extension, (3) the teaching 
strategies most effective in helping students acquire the intended knowledge and support, (4) curriculum concerns – areas 
in which students generally are having difficulty achieving the intended standard, and (5) improvement goals for individual 
teachers and teams. 
 
Common Summative Assessment - An assessment of learning (Stiggins, 2002) designed to provide a final measure to 
determine if learning goals have been met (Ainsworth & Viegut, 2006).  A summative assessment gives a student a chance to 
demonstrate the level of mastery they have acquired.     
 
Community- A group linked by common interests. Whereas the term organization tends to emphasize structure and 
efficiency, community suggests shared purpose, mutual cooperation, and supportive relationships.   
 
Consensus- Consensus is achieved when (1) all points of view have not only been heard but also solicited, and (2) the will 
of the group is evident even to those who most oppose it. (Example: fist to five) 
 
Continuous Improvement Process- The ongoing cycle of planning, doing, checking, and acting designed to improve 
results—constantly. In a PLC, this cycle includes gathering evidence of current levels of student learning, developing 
strategies and ideas to build on strengths and address weaknesses in that learning, implementing those strategies and ideas, 
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analyzing the impact of the changes to discover what was effective and what was not, and applying the new knowledge in the 
next cycle of continuous improvement.  
 
Critical Questions of Collaborative Teams- In a PLC, collaboration focuses on four critical questions of learning: (1) 
What is it we want each student to learn, (2) How will we know when each student has learned, (3) How will we respond 
when a student experiences difficulty in  
learning, and (4) How will we enrich and extend the learning for students who are proficient?  
 
Crucial Conversation- Dialogue in which “the stakes are high, opinions vary, and emotions run strong” (Patterson, 
Grenny, McMillan, & Switzler, 2002, p.3).  
 
Deconstructing standards- A process of closely examining a standard to identify the knowledge, reasoning, performance, 
or product required by the standard. 
 
Diagnostic assessment (MAP) – is a form of pre-assessment that allows a teacher to determine students' individual 
strengths, weaknesses, knowledge, and skills prior to instruction. It is primarily used to diagnose student difficulties and to 
guide lesson and curriculum planning. 
 
Endurance- The knowledge and skills of value beyond a single test date. 
 
Enrichment – Students having access to the subjects that specials or electives teachers traditionally teach, such as music, 
art, or physical education. 
 
Essential Standards- also referred to as Essential Learning - The critical skills, knowledge, and dispositions each student 
must acquire as a result of each course, grade level, and unit of instruction. Essential leaning may also be referred to as 
essential outcomes, power standards (Reeves, 2002), guaranteed and viable curriculum (Marzano, 2003), essential 
academic goals (Lezotte, 1991), learning intentions and success criteria (Hattie, 2009) or learning expectations and tangible 
exemplars of student proficiency (Saphier, 2005).   
 
Essential Unit Plan- Provides clear sense of direction and organization for teaching essential standards; helps students 
achieve significant academic gains within a particular time period 
 
Evidence-based interventions - An activity, strategy, or intervention that demonstrates a statistically significant effect on 
improving student outcomes or other relevant outcomes base on the following criteria:  
 a) Strong evidence from at least 1 well-designed and well-implemented experimental study;  
 b) Moderate evidence from at least 1 well-designed and well-implemented quasi-experimental study; or  
 c) Promising evidence from at least 1 well-designed and well-implemented correlational study with statistical 
 controls for selection bias.  
Evidence-based interventions may also include activities, strategies, or interventions that:  
 a) Demonstrate a rationale based on high-quality research findings or positive evaluation that such activity, 
 strategy or intervention is likely to improve student outcomes or other relevant outcomes; and  
 b) Includes ongoing efforts to examine the effects of such activity, strategy, or intervention.  
 http://www.teachingworks.org/work-of-teaching/high-leverage-practices   
 
Extension – When students are stretched beyond essential grade-level curriculum or levels of proficiency.   
 
Formative Assessment - An assessment for learning used to advance and not merely monitor each student’s learning; the 
assessment informs the teacher regarding the effectiveness of instruction and the individual student regarding progress in 
becoming proficient. The checks for understanding that individual teachers use in the classroom on a daily basis are 
examples of formative assessments. In a PLC, collaborative teams also use common formative assessments to (1) identify 
students who are experiencing difficulty in their learning, (2) provide those students with additional time and support in a 
way that does not remove them from new direct instruction, and (3) give the students a new opportunity to demonstrate 
their learning.  Formative assessments should be used to give meaningful feedback to students and teachers and therefore 
should not be graded.  A formative assessment gives a student a chance to improve upon their learning. 
 
Foundation of a Professional Learning Community- PLCs rest upon a shared mission of high levels of learning for all 
students. In order to achieve that mission, educators create a common vision of the school they must create, develop 

http://www.teachingworks.org/work-of-teaching/high-leverage-practices
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collective commitments or values regarding what they will do to create such a school, and use goals as measurable 
milestones to monitor their progress.  
 
Genius of And- The ability to embrace paradox. Embracing the Genius of and allows an individual to avoid the choice 
between A or B and to choose both A and B at the same time (Collins & Porras, 1997). A commitment to simultaneous loose 
and tight leadership as an example of the Genius of And. See also Tyranny of Or.  
 
Growth – A measure of the increase in student learning that has occurred over time compared to baseline data (Cooper, 
2011, p.124) 
 
Guaranteed and Viable Curriculum- Assurance that collaboratively identified essential standards are taught to all 
students and there is enough instructional time available to actually teach the content identified as essential. 
 
Guiding Coalition- An alliance of key members of an organization who are specifically charged to lead a change process 
through the predictable turmoil. Members of the coalition should have shared objectives and high levels of trust.  
 
High Expectations- Positive inferences teachers make about the future academic achievement of their students based on 
what they know about their students (Good & Brophy, 2002). “High expectations for success will be judged, not only by the 
initial staff beliefs and behaviors, but also by the organization’s response when some students do not learn” (Lezotte, 1991, 
p.4) 
 
High Level – Grade level or above. 
 
Intervention – Anything a school does above and beyond what all students receive to help certain students 
succeed academically and/or behaviorally. 
 
Knowing-Doing Gap- The disconnect between knowledge and action; the mystery of why knowledge of what needs to be 
done so frequently fails to result in action or behavior consistent with that knowledge (Pfeffer & Sutton, 2000). 
 
Learning Targets- Statements written in student-friendly language that describe the reasoning processes that students 
will come to know deeply. They provide a common focus and help educators to set challenging goals for what students 
should know and be able to do; clarify the desired outcome of an individual lesson or series of lessons. 
 
Leverage- The skills, knowledge, and dispositions that will assist the student in becoming proficient in other areas of the 
curriculum and other academic disciplines (Reeves, 2002).  
 
Loose/Tight-In a culture with simultaneous loose and tight expectations, leaders encourage autonomy and creativity 
(loose) within well-defined parameters and priorities that must be honored (tight). This environment of empowerment and 
discipline helps build distributed leadership and mutual accountability. 
 
Milestones - High stakes state test that require knowledge and skills proficiency. 
 
Mission- The fundamental purpose of an organization. Mission answers the question, Why do we exist? 
 
Monitoring- To observe and check the progress or quality of collaboration during a period of time; keep under systematic 
review. 
 
Non- Negotiable – As related to “tight” culture in which leaders’ well-defined parameters and priorities that must be 
honored.  It is a decision that has been agreed upon and not open for discussion. 
 
Norm-Referenced Assessment – Norm-referenced performance information is in the form of national percentiles, 
depicting how students’ achievement compares to peers nationally. (Example: MAP) 
 
Pacing Guide- A pacing calendar/schedule for delivering all of the learning targets for the designated grade level or 
course- specific essential standards and their related supporting standards in the right order through a sequenced 
implementation of the units. 
 
Performance-Based Assessment- An assessment that requires students to demonstrate learning through demonstration 
or completion of a task (for example, essays, oral presentations, open-ended problems, labs, or real-world simulations). 
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Prior to administering a common performance-based assessment, a collaborative team in a PLC must (1) agree on the 
criteria by which members will judge the quality of student work and (2) demonstrate that they apply those criteria 
consistently –establish interrater reliability.  
 
Planning- The process of preparing for the implementation of instructional and assessment activities 
 
Preventions – When interventions occur during Tier 1 core instruction. 
 
Prioritizing standards- The process of identifying a selected subset of the total list of the grade‐specific and course‐
specific standards within each content area that students must know and be able to do by the end of each school year in 
order to be prepared to enter the next grade level or course; Identifying essential standards that receive 
more instructional time and are the primary focus of comments, interventions, and extensions. 
 
Proficiency- When students demonstrate their understanding of the target content it signifies they are proficient at the 
topic; the level of content below the target represents that information that is necessary to learn the target content and will 
be directly taught by the teacher; the level above the target content represents advanced inferences and applications relative 
to the target content; this information is determined by the collaborative team (A Handbook for Developing and Using 
Proficiency Scales, Hoegh). 
 
Professional Learning Community (PLC)- Ongoing process in which educators work collaboratively in recurring cycles 
of collective inquiry and action research to achieve better results for the students they serve. Professional learning 
communities operate under the assumption that the key to improved learning for students is continuous job-embedded 
learning for educators.  
 
Progress monitoring – A process of measuring student growth using curriculum based measurement to detect small 
increments of change on a single skill.   
 
Pyramid of Interventions- A systematic schoolwide plan that ensures every student in every course or grade level will 
receive additional time and support for learning as soon as he or she experiences difficulty in acquiring essential knowledge 
and skills. The multitiered intervention occurs during the school day, and students are required rather than invited to devote 
the extra time and secure the extra support for learning.  
 
Readiness- The knowledge and skills that are necessary for success in the next grade level or in the next level of instruction 
 
Remediation - The most intensive level of support targeted toward students who are multiple grade levels behind in 
foundational universal skills (Tier 3).  
 
Response to Intervention (RTI) - A framework of increasingly intensive assessments and interventions designed to 
address a continuum of academic and behavioral problems.  Includes four essential components:  screening, progress 
monitoring, tiered instruction, and data-based decision making.  It is designed to align multiple state and local programs. 
 
Results Orientation- A focus on outcomes rather than inputs or intentions. In PLCs, members are committed to achieving 
desired results and are hungry for evidence that their efforts are producing the intended outcomes.  
 
Rigor- The term describes instruction, schoolwork, learning experiences, and educational expectations that are 
academically, intellectually, and personally challenging.  It is not quantified by how much gets crammed into a school day – 
it is measured in the depth of understanding that is an appropriate level of challenge. 
 
School Culture- The assumptions, beliefs, values, and habits that constitute the norm for the school and guide the work of 
the educators within it.  
 
School Climate – How the staff of the school feel related to the school environment such as morale or safety. 
 
Simultaneous Loose and Tight Leadership- A leadership concept in which leaders encourage autonomy and creativity 
(loose) within well-defined parameters and priorities that must be honored (tight). The concept has also been referred to as 
“directed empowerment” (Waterman, 1987), a “culture of discipline with an ethic of entrepreneurship” (Collins, 2001, 
p.124), and “defined autonomy” (Marzano & Waters, 2009).  
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Site Intervention Team – Responsible for coordinating, monitoring, and identifying students in need of Tier 3 
interventions, the team will focus on the individual needs of the most at-risk students, working to intervene and offer 
solutions to complex cases to increase student success. 
 
Smart Goals- Goals that are Strategic and Specific, Measurable, Attainable, Results-oriented, and Timebound (O’Neil & 
Conzemius, 2005).  
 
Standards- Expectations for instruction and assessment that should be demonstrated in student work to show 
understanding and mastery of knowledge and skills. 
 
Stretch Goals- Goals intended to inspire, to capture the imagination of people within the organization, to stimulate 
creativity and innovation, and to serve as a unifying focal point of effort. Stretch goals are so ambitions that they typically 
cannot be achieved without significant changes in practice. Stretch goals are also referred to as BHAGs: “Big Hairy 
Audacious Goals” (Collins & Porras, 1997, p.9) 
 
Student Investment- the extent to which learners are engaged in their learning and able to describe where they are and 
how they can grow 
 
Teaching Assessing Cycle- The cyclical process in which all teams in a PLC engage to stay focused on learning. The team 
learning process includes clarifying essential student learnings (skills, concepts, and dispositions) for each course and 
content area; agreeing on common pacing of instruction; developing multiple common formative assessments aligned to 
each essential outcome; establishing specific, rigorous target scores or benchmarks that will lead to success on high-stakes 
assessments; analyzing common assessment results; and identifying and implementing improvement strategies. Teams 
address each step in the process by first building shared knowledge rather than pooling opinions.  
 
Team- A group of people working interdependently to achieve a common goal for which members are held mutually 
accountable. Collaborative teams are the fundamental building blocks of PLCs.  
 
Team Norms- In PLCs, norms represent collective commitments developed by each team to guide members in working 
together. Norms help team members clarify expectations regarding how they will work together to achieve their shared 
goals.  
 
Tyranny of Or- “The rational view that cannot easily accept paradox, that cannot live with two seemingly contradictory 
forces at the same time. We must be A or B but not both” (Collins & Porras, 1997, p.44). Ineffective organizations fall victim 
to the Tyranny of Or. See also Genius of And. 
 
Universal Screener – A systematic assessment of all children within a classroom, grade, or school building on an 
academic and/or social/emotional/behavioral indicator that the school has deemed important.  Universal screening seeks to 
assess all students in a school and to identify students who otherwise might have been missed by reliance on teacher 
referrals. (Eklaundet al., 2009; Ikeda, Neessen, & Witt, 2009) 
 
Values- The specific attitudes, behaviors, and collective commitments that must be demonstrated in order to advance the 
organization’s vision. Articulated values answer the question, How must we behave in order to make our shared vision a 
reality? See also collective commitments.  
 
Vertical Team - A collaborative team of educators comprised of members of different grade levels. 
 
Vision- A realistic, credible, attractive future for an organization. Vision answers the question, What do we hope to become 
at some point in the future?  
 
Willing and Able- Willing staff members are those who are ready, eager, and prepared to sustain the PLC process.  Able 
staff members are those who have the capacity to facilitate and execute the right work. 
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Please send questions, additional information, or 

 updates to bcssplcplaybook@bartow.k12.ga.us 
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