SECTION 6

New Prairie Middle School
Artifacts



Telling our data story and how the RTI prorcess has improved academic
achievement

New Prairie Middle School

TEER I

Our Tier one instructional model is designed for teacher teams to respond
immediately to close gaps in student learning. Firstly, our core teacher '
teams have identified essential standards and learning targets within those
standards. Using their common formative assessments (CFAs), teachers
collect data on student léarm’ng of those targets in order to respond. Our
core teams (language arts, math, science, social studies) are set up in grade
level teams with two subject teachers in each grade. These teacher teams
teach the same essential standards and learning targets and administer the
same CAFs. Using that data, their Tier I intervention is to create groups
based on that data and the teachers swap students between their classes
-based on this data for the first step of intervention. For example, after '
looking at the CFA data together, Teacher A notices that one of her classes
was split 50/50 in terms of mastery of the learning target. Teacher B notices
the same thing. After discussing, Teacher A decides that they will take the
students who have mastered the standard and push them a little further
with the learning target to stretch their thinking. Teacher B decides they
will do the remediation and re-teach the learning target to give the students
another opportunity to learn. This instructional time happens within the
core instructional block and the teacher team works together to make this
happen. :

TIER-II

At the end of a unit, students receive a common summative assessment that
is created by the teacher teams. The assessment is over essential standards
and learning targets only. Based on that data and how students perform,
students are then identified for Tier II supports, which are in addition to our
core instructional block. This period of time occurs Monday through Thursday
for 30 minutes; we call this period Cougar Mentor Time (CMT). Grade level
teacher teams set three week rotations for students during CMT, where
students get Tier I intervention for their core subjects, as well as their
exploratory classes. Every three weeks, the CMT rotations are adjusted
based on unit assessment data and progress on essential standards in each



subject area. We also utilize our special education staff, including
paraprofessionals, to provide interventions during this time.

During the 2018-2019 school year, we began implementation of our Tier I
instructional model, which is based on the teaching-assessing cycle from
Taking Action. During the 2019 spring ILEARN (standardized state test),
which was the first year of this new test for the state of Indiana, our
students performed remarkably well compared to the state average. The
table below shows our proficiency percentages for that school year. The
state test is also given to 6th grade students to test science. This is the
only grade tested in that subject area. If the percentage is highlighted
green, that denotes the scores were above the state average.

ELA State 'Math State Science State

Avg. Avg. Avg.

6th 57% 47% 52% 46% 56% 48%
Grade

7th 66% 49% 54% 41% N/A N/A
 Grade

8th 65% 50% 47% 37% N/A N/A

Grade ‘

During the 2019-2020 school year, the world pushed pause and schools closed
due to the Covid-19 pandemic. Leading up to the shutdown in March, our
teachers were getting further into their understanding of our Tier I and Tier
IT instructional practices, and we spent much of that year getting clear
about how to use CFAs effectively and identifying students for Tier II
supports. The 2020 spring ILEARN test was waived and students across the
state of Indiana were not required to take the test. We knew that we would
be working with students who had gaps in their learning coming into the
2020-2021 school year. We also knew that the learning environment would
look much different. During the school year, we did not trade students due to
contact tracing and potential exposure, and many of the interventions were
done within the classroom. The school year also began with a hybrid schedule
- where our students rotated school days. While our teams did their best to
provide interventions, they were not as effective as they had been the



previous two school years. We expected drops in overall student
achievement during the 2021 spring ILEARN test. The table below shows our
proficiency percentages for that school year. If the percentage is highlighted
green, that denotes the scores were above the state average. If it is red, we
are below.

ELA State Math State Science State .

Avg. Avg. Avg.
6th 42% 40% 35% 33% 48% 39%
Grade i
7th L7% 41% 284 30% N/A | N/A
Grade
8th 58% 449 33% 28% N/A N/A
Grade .

We saw an overall decrease statewide in student performance on ILEARN, and
also within our building. However, we were above the state average in every
area except 7th grade math, which has led to discussions about why we saw
that decrease and revisiting essential standards and CFAs with that grade
level team. Considering their performance on the 2019 ILEARN as a grade
level, their 2021 performance was of interest.

Another data point we looked at was cohort performance pre-pandemic
versus mid-pandemic. Our 8th grade class from spring 2021 also took the
ILEARN test as 6th grade students in the spring of 2019. We wanted to see
how their performance was affected by the pandemic and see what the
regression trends looked like for that group.

ELA 2019 ELA 2021 Math 2019 Math 2021
Class of 2025 57% 58% 52% 33%

We saw that this class of students actually stayed steady and grew a
percentage point during the pandemic. While it is not a huge gain, we saw
this as a victory given the overall decrease in student performance state
wide. The students in math did not fare as well, regressing 19% overall. As a
team, we felt that the inability to do stations and trade students for Tier I



supports factored into this, as well as the shutdown and schedules we
managed throughout the year.

TFIER'T1I : _

This current school year, we are all systems go. We were able to hire two

academic interventionists who taught in our building and are familiar with

our teaching and assessing practices, as well as intervention. Both are doing

Tier III supports, focusing on foundational skills in language arts and math

. with students we have identified as being in our bottom 20th percentile.

Using ILEARN and NWEA data, these students were identified for our Mentor
Math and Mentor Language Arts classes. These students are rostered with - - -
our interventionists during the school day, and this class is in additionto
their grade level class, as well as any Tier II supports they need during CMT.
Students in this class will be monitored using CFA data, NWEA reports, and
IXL. Our interventionists will be offering grade level Tier III intervention
during CMT. After the teacher teams give a common unit assessment over
their essential standards, they evaluate the data to see if students
mastered the essential standards after getting Tier I and Tier II
intervention. If they did not, language arts and math teacher teams will
refer them to the interventionists using a Google form that identifies the
student by standard and by learning target. We are still evaluating our use
of our interventionists and considering options for semester 2 to give them
the opportunity to do targeted pull outs of students as well using IXL and
diagnostic data from those reports.
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M/T/TH/F SCHEDULE

6th Grade

Tth Grade

8th Grade

7:05 am - 7:30 am
Cougar Mentor

25 minutes

7:05 am - 7:30 am
Cougar Mentor

25 minutes

7:05 am - 7:30 am
Cougar Mentor

25 minutes

7:33 am - 8:15 am
EXP

42 minutes

7:33 am - 8:37 am
CORE

64 minutes

7:33 am - 8:37 am
CORE

64 minutes

8:18 am - 9:00 am
EXP

42 minutes

8:40 am - 9:44 am
CORE

64 minutes

8:40 am - 9:44 am
CORE

64 minutes

9:03 am - 10:07 am
CORE

64 minutes

9:47 am - 10:29 am
EXP

42 minutes

9:47 am - 10:51 am
CORE

64 minutes

&old Lunch
10:07 am - 10:40 am
Blue Lunch
10:10 am - 10:43 am

33 minutes

10:32 am - 11:14 am
EXP

42 minutes

10:54 am - 11:58 am
CORE

64 minutes

10:46 am - 11:50 am
CORE

64 minutes

Band, PE, Life Skills,
Study Skills (Gold Lunch)
11:14 am - 11:47 am
Art, Music, WL, PLTW
(Blue Lunch)
11:17 am - 11:50 am

33 minutes

12:01 pm - 12:43 pm
EXP

42 minutes

11:53 am - 12:57 pm
CORE

‘64 minutes

11:53 am - 12:57 pm
CORE

64 minutes

Band, PE, PCC,
Study Skills (Gold Lunch)
12:43 pm - 1:16 pm
Art, Music, WL, PLTW
(Blue Lunch)
12:46 pm - 1:19 pm
33 minutes

1:00 pm - 2:05 pm
CORE

65 minutes

1:00 pm - 2:05 pm
CORE

65 minutes

1:22pm - 2:05 pm
EXP

43 minutes




NPMS Late Start Friday Schedule - 2021/2022
Tentative and Subject to Change

August
13 - Revisit Norms and Begin Essential Standards Review (Vertical)
20 - Essential Standards Review Completed and Vertical Discussion - Charts shared
with Holmquest
27 - Team Time to finalize CMT rotation

September
3 - SMART Goal Discussion/Creation
10 - SMART Goal Discussion/Creation
17 - Team Time to finalize CMT rotation
24 - Vertical Meetings

October
1 - Vertical Meetings with NPHS
8 - Team Time to finalize CMT rotation
15 - Q1 Essential Standards Progress Meeting with Vertical Teams
29 - Team Time to finalize CMT rotation

November
5 - Vertical Meetings
121 - Vertical Meetings (Math and ELA meet with interventionists)
19 - Team Time to finalize CMT rotation

December 3
10 - Q2 Essential Standards Progress Meeting with Vertical Teams
17 - Team Time to finalize CMT rotation



CTH-GRAPE €04

Standard: Analyze what a text says explicitly as well as draw inferences from the text through strong and supportive textual evidence.

 What Will Students do?
" Essential Standards Verb and
"1 Can”

" The "plays” or "drills”

“With What Knowledge of Concept |
(Nouns or Direct Instruction) -

CFA (In What Contexi?)
The "Scrimmages”

Summatlve Assessment
'I'he "Ga.me :

| can cite strong evidence to support my
analysis of text.

* Citing evidence

* Does it support the claim?

* Practice choosing relevant evidence that
correlates with claims.

*M/C questions on relevant evidence.
*Answering a text based question in groups.
*Write an answer to the following prompt using
evidence from the text. "Broken Chain”

-How does that compare and/or contrast with
what can be inferred?

* Read a text and answer given question
using at least 2-3 pieces of relevant
evidence. Extension: Pull evidence from
multiple sources.

| can draw inferences from a text.

* Defining Inference

* Understand how to make an inference
(provide examples)

* Practice choosing inferences

* After reading multiple texts: students will draw
conclusions based on evidence and reasoning.

*Tom Rabinson: Innocent or Guilty text-
based respose question

| can use evidence from the text to
support my inferences

* Learning to "read-between-the-lines" and
making an inference. * Using the knowledge,
writing a piece of evidence that may not be
directly stated.

| can analyze what a lext says explicitly

Understand the purpose of the text.

* Define Explicit
explicitly? *

* \What does the text say

| can identify which piece of text evidence
most strongly supports my analysis of the
text.

Include a quotation from the text or paraphrase
the author's words or ideas.

* Given mulitple pieces of evidence, chéusing
the evidence that BEST supports claim.




Standard: 8.RL.2.2 : Analyze the development of a theme or central idea over the course of a work of literature, including its relationship to the
characters, setting, and plat; provide a detailed summary that supports the analysis.

.- What Will Studentsdo? - .| 'With What Knowledge of Concept CFA (in WhatContext?) . | . Summative Assessment =
Essential Standards Verband | = (Notins or Direct Instruction) The "Serimmages” - The"Came”
. Skills ' The"plays"or"drills® MBS U
"ICan” el e

a text.

* | can identify the theme or central idea of

Know the definition of theme and central idea.

* Ready Lesson (Informational text: Historical
and science)

* Short Stories

* Read alouds

* Novel units

Multiple cholce, drag and drop, and open-
ended

* Theme will be on more than one
summative. This will be a standard that we
will be touching on all school year.

* Students will respojd to the following text
based question: Analyze the relationship
between characters and theme in the short
story "The Wise Old Woman".

* | can explain how the theme develops
aver the course of the text.

* | can explain how the theme relates to
the characters, setting, and plot.

*| can write an unbiased summary.

* Define "unbiased"
* Ready Read Lesson

* Ready Lesson
* Choosing best summary

* Students will write 2 summary of "Wise
Old Woman" and "Those Three Wishes".

* Students will write a surnmary from TKAM
(chapters 21-25) verdict.




Standard: Cite the textual evidence that most strongly supports an analysis of what a text says expllmtly as well as inferences drawn from the

text.
-'What Will Studentsdo? | With What Knewledge of Concept - CFA (In What Context?) Sumatlve Assessment
Essential Standards Verb and moum or Direct lnsh'uctim) The "Scrimmages” ! The Game ‘: ;
Skills The "plays or drills '
I': ml‘

* | can identify what is explicitly stated ina
text.

* Listen and view the story.
*Explicit vs. Implicit

* Students will read 5 articles prior to reading
TKAM (ERA ENVELOPE).

*Students will discuss what is stated in each
article.
*Students will perform a CLOSE READ.

| can make inferences based on textual
evidence.

* Review Inferences
*Review Pieces of textual evidence
' *Model a response

* Students will make inferences based on
evidence given in texts.
*Students will discuss with elbow partner,
*Students will explain connections.

Q2: Students will respond te the following
text based questions: Describe Life in the
1930s. Students will support their claim
with textual evidence. *Classic

Trials

| can identify and quole passagers from a
text to support my response.

*Teacher will model identifying & writing a
quote from a text. *Teacher
will model how to write longer quotes.

*Students will find exact quotes from the text to
support one word that describes the authur of
Harper Lee.
*Students will introduce thelr quote as evidence
in their text based response using correct
mechanics.

Q3: TKAM: Is Atticus Finch a good father?

| can cite the strongest pieces of textual
evidence to support my inferences. -

* Model: Identifying textual evidence and
selecting strongest evidence.

*After reading the articles in the ERA
ENVELOPE, students will identify 4 pieces of
textual evidence to support one word to

escribe Harper Lee.
*Students will then identify the 2 strongest
pleces of evidence.’

*Students will discuss with their elbow partner
and tablemates, what makes the evidence

L din ol Kl A cfbleo £

Q4: Text Based Question regarding the
Holocaust,




Standard: Analyze the development of a central idea over the course of a text, mcludmg its relationship to supporting ideas; provide a detailed,

objective summary of the text.

‘What Will Students do?
Essenﬂal Standards Verb and
‘Skills
" Can”

“With Whait Knowledge of Concept

{(Nouns or Direct Inst'ucﬁon)
The "plavs" or drﬂls

CFA (In What Context?)
The "Scrimmages”

Su:mmaﬂve Assessment ¢
The "Gama

| can determine the central idea of an
informational text.

* Deﬂne the term "Central Idea”.

* Ready Read Lesson 1 parts 1,2,3,4
* Ready Read Lesson 1 parts 2,3,4 (extra)
Ready Read Lesson 1 part 5

*

| can analyze the development of the
central idea in an informational text.

* Define the term "Analyze".
* Show how the author develops the central
idea?

* Ready Read Lesson 1 parts 1,2,3,4

| can analyze the role of supporting ideas
to the central idea in an informational text.

* Give examples of supporting details. -
* Understand how supporting details connect to
the central idea.

" Ready Read Lesson 1 parts 1,'2,5',4
* Ready Read Lesson 1 parts 2,3,4 (extra)

| can provide an objective summary of the
informational text.

* ldentify central ideas.

* |dentify supporting details that support the
central idea.

* Define the term summary.

* Define the term unbiased.

* Recognize how ideas develop over the
course of a texi.

* Understand the connections betwen ideas in

&

* Ready Read Lesson 2 parts 2,3 .4 (extra)

* Ready Read Lesson 1 parts 2,3,4 (extra)*

* Ready Read Lesson 2 parts 1234

Ready Read Lessen 1 part 5

* Ready Read Lesson 1 part 5

* Ready Read Lesson 2 part 5

Q1: Ready Read 5

Q2 TKAM-Era Envelope

Q3 TKAM-CLASSIC Court Cases
Q4 Holocaust




evidence or viewpoints.

Standard: Determine an author's perspective or purpose in a text, and analyze how the author acknowldedges and responds to conflicting

| can analyze how an author addresses
conflicting evidence and viewpoints in a
nonfiction text.

Define the literary term "conflicting". Read an
article in class. Highlight main ideas, details,
fities. Discuss conflicting evidence.

current/previous articles.Examples of conflicting

viewpoints in nonfiction. (Students will work

with tablemates and then report back to class.)

News arlicles and News posted from social
media.

What Will Students do? . With What Knowledge of Concept . CFA (In What Context?) - - Summative Assessment
Essential Standards Verband | - (Nouns or Direct Instruction) . The "Scrimmages” {9 The"Game”
Skills . The"plays” or "drills” | - : ‘ S
] Ao i '.f:. o i
*Define the terms perspective and purpose.
. *Share examples of perspectives and purpose. R
| can determine the author's perspective | (Ask yourself: 1.) What's the author's opinion? Sen"é]eflﬁﬁgnmlgtaisesasgsf DZ'E_J'E'
or purpose in a nonfiction text. 2.) What info did they include/leave out? 3.) %Texi Featupre W"alk- rovide
What's the overall tone? *Read P :
texts aloud/silently.
* Examples of conflicting evidence from Muliiple Cholce:

Q3 Arguementative Essay during TKAM
unit.

identify Purpose and Perspective

Q4: Postcards Assessment: Holocaust Unit:

literacvideas.com/authors-purpose/

Anpalyzing_an author's purpose/Reading/khan_
Academy. youlube.comivatch?v=R_bao8iBixc




Standard: Delineate (describe/portray) and evaluate the argument and spegcific claims om a text, assessing whether the reasoning is sound and
the evidence is relevant and sufficient; recognize when irrelevant evidence is introduced.

What Will Studentsdo? - |'With What Knowledge of Concept CFA (In WhatContext?) = | - Summative Assessment =
Essential Standards Verb and (Nouns or Direct Instruction) * = The "Scrimmages” o0 The"Camen T
Skills - The"plays” or "drills* . . : L

| can determine the author's postion in the
argument,

* Define the literary term "Postion",
*Practice finding the position in various texts.

*Text-based questions (ongoing the entire
year).
*Students will identify various positions.

| can identify the author's claim(s).

* Define the literary term "Claim".
*Students identify claims and write their own for
various topics.

*Students will identify author's claims from
various articles and classmates' text based
responses.

I can identify and evaluate the author's
reasoning.

*Students find evidence to support author's
reasoning/point of view.
*Evaluate-explain how the author's evidence
supports hisfher point of view.

| can recognize when irrelevant evidence
is introduced.

*What doe the word "irrelevant" mean when
addressing evidence? Show examples.




Standard: 8.W.3.1: Write an argument in a variety of forms that introduce claim(s), acknowledge and distinguish claims from alternate or
opposing claims, and organize the reasons logically. Uses support for claims with logical reasoning and relevant evidence, using accurate and
credible sources, which demonstrate an understanding of the text. Uses effective transitions to create cohesion and clarity. Establishes and
maintains consistent style and tone appropriately for the audience. Provides a concluding statement that supports the argument presented.

‘What Will Students do?
Essential Standards Verb and
- Skills
"l Can"

With What Knowledge of Concept
- (Nouns or Direct Instruction) - -

CFA (In What Context?)
The "Scri_mma_.ges"

g Summaﬂv'e}\ssgssmnt-

| can restate and introduce the
claim/argument.

* Knowledge of claims/arguments

* A given article, students will write a response
using a claim with evidence. We will focus on

writing an appropriate claim.

* Write a 5-paragraph Argumentative
Essay: Do you think Tom Robinson Is
innocent or guilty? Support your claim
with three pieces of evidence.

| can support my claim with mulitiple
pieces of evidence from credible source

(s).

* Knowledge of appropriate evidence to support
claim

* After students master claim, they will be
finding three pieces of evidence to support
claim.

| can explain/elaborate my pieces of
evidence.

Identify pieces of evidence to support a claim.

A given article, students will write a response

using a claim with evidence. We will focus on

writing an appropriate claim.

| can provide a concluding statement that
supports my claim/argument.

Ability to write a concluding statement that
coincides with claim.




ST)\NDABD' 7 1.1 [denl.l[y and mcplain the conditions that led to the rise of early river val

Wmt wi Shldenu dof?-.
Esmentjal Standards Verb-

T Qeang
Secuae  uniER

lley civilizations and evaluate how the achievements in art, architecture, written language, am:l rellglon of those clvlllzatii:ns é.re reiated to their respective forms of goverhment and soclal hisrarchles,

Wk Whiat Knowledge of Cmcapt

Eurmnaﬁve}\mnmt

1 can ldentily the soclal
hierarchiss of sarly river valjey
clvillzation.

Create and label a soctal pyramid.

Soclal Hierarchy CFA

T can label, on a pyramid. the
social hierarchies of early river
valley civilizallon,

Assesment in Schoology.4-10 DOK 1,2,3 questions.




-S'IANDARD 712 Descﬂbe compare, and contrast the historical origins, central beliefs and spread of major religions.

* What Will Students do? - W’ith What Knorwledge of Concept CFA (In What Context?) - slnnmaﬁ\re Assemment
Esgential S’mndards Verb : The Scmmnages" :
. -and Slills
CICan?

Ican descrlbe the historical
origins,central beliefs and spread |Create timeline of historic events. Create an
of major relions. graphic organizer on central beliefs. 2 question mini. DOK 1,2,3
I can compare central beliefs, Create a Venn diagram. 2 question mini. DOK 1,2,3

Create a cartoon/visual with textual vocabulary |
1 can contrast central beliefs. confronting each other. 2 question mini. DOK 1,2,3

Assesment in Schoology. 4-10 DOK 1,2,3 questions.




7 i5 lG }‘malyze cause—and—effect relahonsfmps, bearing in mind multiple causation in the role of individuals, beliefs and chance in hx-story

\Nhat Wﬂl Stud.ents do? : V\ﬂth What Knowledge of Concept * CFA (in What Context?)
Mmﬂal Standards Verb - 8 or ‘The "Scrimmages”
‘and Skills o
"I Can”
Ican examine cause-and-effect  |Choose Your Own Adventure Game/Skill
relationships, Practices Open Ended Analysis
1 can identify multiple causes for |Choose Your Own Adventure Game/ Skill :
historical events. Practices Open Ended Analysis

Open - Ended Assessment




-7 1 l'? D:stmgmsh between ur\supported express]ons of opinion and informed hypotheses grounded in historical evidence.

- What Will Studentsdo? . | Wit 'V\rhatmmwledgeorc:omept-*- - CFA (In What Context?)
EsaecnﬁaJStandardsVerb uctio The "Scrimmages”
a.ndSlul]s ’
nlmn ?

Ican 14:1entlf3r the d1fference
between an unsupported opinon
and a supported opinion.

Identify supported opinions vs unsupported
opinions through textual excerpts and skills
practices.

Determine reliablity in a passage. Open-
ended question.

Determine reliabilty within a passage and/or determine betwg




7119 Usmgpnmaryandsecondary sources, analyze issues confronting the eastern hemisphere.

“What Will Students do? * |- With What Knowledge of Concept - CFA (in What Context?) .
EﬁalShini lVa;'b IH skt o i 1 i . 'I'he“Scr - _es“-
; i cansa,ﬂn: ot
Primary Source Analysis where a student
I can use primary sources to must determine context. Students may also
identify issues confronting the Close read a primary source/ Skills Practice. have to analyze the document(s) with just
Eastern Hempishere, Determine context in a primary source. the information in the article.

I can use secondary sources to :
identify issues confronting the Close read a secondary source/ Skills Practice. |Open - ended response on the credibility of °
Eastern Hemishpere. Research the author and site for reliability. the article. :

i

|Assessment on primary source analysis.




STAN DARD: 7.2.5 Defme. compare and contrast citizenship and the citizen's role in the government of selected countrie

What Wil Students do?
| Essential .Stnndards_ Verb
arnd Skills

“PICan”

s of Africa, A51a and the Southwest pacific.

‘With ’What Knowledge oi' Concept
- {(Nouns m' Direct Insu'uctitm)
B The "plays or: drﬂls"

CFA (In What Context?)
The "Scrimmages”

Slnnmaﬁve.hmmf'_';
The”Game Sk

I know what it means tobea
citizen of Africa.

Using a Venn Diagram compare and contrast
citizenship in Africa with citizenship in the USA.

Create compare and contrast statement of
citizenship in Africa compared to USA.

Iknow what it meanstobea
citizen of Asia.

Using a Venn Diagram compare and contrast
citizenship in asia with citizenship in the USA,

I know what it meanstobe a

citizen of the Southwest Pacific.

Using a Venn Diagram carpare and contrast
citizenship in Southwesr Pacific with citizenship
in the USA.

Create compare and contrast statement of
citizenship in Asia compared to USA.

Create compare and contrast statement of
citizenship in Southwest Pacific compared
1o USA.

Assesment in Schoology. 4-10 DOK 1,2,3, Questions.




' STANDARD 7.3. 3 Descrxbe and compare major cultural characteristics of regions in Africa, Asia, and Southwest Pacific.

mlatwmstudm\tsdo? ' Mﬂ\Whatmwledgaomemap‘c G CFA(InWhatContext?) g
Essential Standards Verb - | mmumornireel:mm&om i ‘The" Scrlnunages ke
2 n:'l Ga I'I"
1can explain the major cultural
characteristics of Africa, Asia, Create a culture collage of Africa, Asia, and the
and the Southwest Pacific. ) Southwest Pacific. . 2 question mini, DOK 1,2,3
Assesment in Schoology.4-10 DOK 12,3 questions.




S’I‘ANDARD 7 3 4 Use hlstormal maps to identify changes in Africa, Asia and the Southwest Pacific over time.

* What Will Students do? i W‘iﬂ'l What Knowledge of Concept o[ CFA(@nWhat Context?)
: Essenﬂal S“bandarda Verb e The "Scrimmages”
i Can”
Ican idenhfy changes in Africa | Label new borders and countries developed in
using historical maps. Africa. 2 cruestion mini. DOK 12,3
1 can identify changes in Asia Label new borders and coutries developed in
over time using historical maps. | Asia. . 2 question mini. DOK 1,2,3
I can identify changes in the
South Pacific using historical Label new borders and countries developed in
Maps. the Southwest Pacific. 2 question mint. DOK 1,2,3
Assesment in Schoology. 4-10 DOK 1,2,3 questions.




S’I‘ANDARD 735 Idenhfy major physu:al characterlstics of regions of Africa, Asia, and the Southwest Pacific, such as deserts, basins, plains, mountains, and rivers, and describe their formahon

- What Will Students do? [ \AﬂﬂmWhathwwladge ofComept CFA (In What Contexi?) S _' siunmﬂvemmnen.
Essenuai StandardsVerb ; ' r Divect Ir ) - The "Scrimmages” |l The"Game"

I can identify deserts,basins, Identify on a map the major physical

plains, mountains and rivers, characteristics regions, 2 question mini. DOK 1,2,3

1 can describe the major physical |Describe the major physical characteristic
characteristic regions. regions on a map- 5 2 question mini. DOK 1,2,3

o

Assesment in Schoology. 4-10 DOK 1,2,3 questions.




Emanﬂa]ﬁtnndardﬂrsrb
- and Shills

e development and change over time of the economic aystems (traditional, command, market, and mixed) for various cultures‘

With Whiat Enowladgs of Concapt -
{Numurmrectmunubm
'l‘he‘]:hva m- ch'll.ls

CFA (In What Contaxt?)
The "Scrimmages”

- Summative J\mmmt
©  The "Game

1 can trace the development of
trade and how it changed over
time,

Trace the development of trade as it changed
over time,

2 question mini, DOX1,2,3

Identify what type of the

command, market and mixed)
apply to the countries in Africa,
Asia, and Southwest Asia,

Tollowing economies ( traditional,

Create a chart that identifies the countries
economic type. :

2 question minl. DOK 1

Assesment in Schoology. 4-10 DOK 12,3 questions

societies, or nations in Africa, Asia and. the Scuthwest Pauflc aru:l ana}yze why these changes occurmd over tlme




New Prairie United School Carp
PLC SMART GOAL WORKSHEET

. ﬁﬂplement Smeken’s Launching the
| Writer’s Workshop

2021-2022 (and beyond)

NPMS

S. Hernandez, S. McBride, K.
McLaughlin, K. Cartwright, S.
Kozumplik

Analyze the Data

We need to continue to improve
writing skills across the grade
levels.
- 6] unscored essays on
ILEARN
- Looking to decrease the
number of unscored essays
on 2022 ILEARN

right course of
action for
improvement?

Implementation YWhat are we going
Strategies to . .
do about #? Use the Writer’s Workshop
lessons to improve writing skills.
(traits and parts of an essay)
Assessing, CFA’s over various components
Maintaining, and - ~ .

Monitoring of writing, from the traits to parts
of an essay. Rubrics may be used
as well.

Response Have we taken the




New Prairie United School Corp
PLC SMART GOAL WORKSHEET

For every essential standard,

1 students can master one writing
1 task, of 2 or 3, using scientific
1 vocabulary.

| 2021-2022; year-long

|NPMS =

Analyze the
Data

Sobecki Snyder

| previous/past FRQ’S

Implementatio What are we going DBVBIOp practice Writing
n Strategies to . s o : g
do about it? opportunities for students to write
' to explain their own understanding
of the leaming target.
Assess and give feedback on
practice writing tasks to prepare
for summative assessment.
n‘?:jf;ff;;% | After every SA, they will be given
and Monitarin;g a choice of which FRQ they want
to answer
" ACT. Response Have we taken the
g e right course of
action for
improvement?




New Prairie United School Corp
PLC SMART GOAL WORKSHEET

Metric System
Learning Target 5

By September 3rd

NPMS

Analyze the Data

Dena and J enny

Students are not mastering the
factor label method. '

(LT 5 - I can correctly use the factor label
method to convert from one metric unit to
another.)

'""‘;';’:;’;:Sﬁ"" Whatare we going Adjust the teaching/testing cycle.
do about it? Focus on re-teaching in the
classroom.
FsSi, We will give students a CFA on
Maintaining, and
Monitoring Tuesday, August 3 1st.

We had to move
the date to
Thursday,

September 1st.
There was need for
re-teaching leaming

target 4.

Response

Our goal is for 75% of our
students to show mastery.

Have we faken the
right course of
action for
improvement?

True - 45% mastery 2021. T went back to find the
percentage of students that mastered LT #5 last year.
1 couldn’t tell what the mastery was because of the
way I recorded the data. Maybe 75% was too lofty
of a goal. I, personally, would like to try this again




: e : next year with a more realistic goal now that I have
: the data. I think we are on the right track.




New Prairie United School Corp
PLC SMART GOAL WORKSHEET

90% (192 of 213) of students will
increase NWEA RIT score in their

| Algebra and Functions Instructional
Area by at least 1 RIT pt and 80%

1 (170 of 213) will increase by at

| least 5 RIT pts by the Spring

| NWEA test.

1st checkpoint winter NWEA
2nd checkpoint spring NWEA

NPMS

Lori Rose and Jalen Alexander

Ashlyn Bellegante , and
Marlene Nickerson, Holly’s
replacement

Analyze the Data

< Fall 2021 NWEA data
shows that 32% of students
or 67 students in the 6th
grade cohort are below
average in their Algebra and
Functions Instructional
Area.

Implementation
Sirategies

What are we going
io
do about it?

Slicing the lessons

PLC Teaching/Reassessing
Cycle

Student Collaboration
Thinking strategies
Students will track their
progress with data
notebooks

R &,
L

B % o,
0’0 LG




Assessing,
Maintaining, and
Monitoring

Response

Have we taken the
right course of
action for
improvement?

Exit tickets
Quizzes
Tests

IXL data
NWEA

&, AR, ) &, &
o 0’0 G oS 4o

To be continued when teaching Algebra Standards...




‘New Prairie United School District
PLC SMART GOAL WORKSHEET

9/3/2021

NPMS

Justin Holmguest

implementation
Strategies

Assessing,
Maintaining
and
Monitoring

Response

6th Grade ELA Content Team

- The data is felling us that students are unable
to track their academic progress.

‘ QDIUQ
to do
‘about
CR?

- Create student data-tracking folders (self-evaluation)

- Rubric/checklist for each CFA and Summative

| Assessment

- PowerSchool check-ins

| - Daily conversations about progress

- Check progress based on CFA assessments

- Cougar Mentor Time -=> Focused practice
opportunities

- Overall Goal --> Students invest in their own

| progress and attend approprlate CMT based on their

academic needs.

Have we
taken
the right
course
of action
for
improve
ment?

- Million dollar question...hopefully we have
the appropriate actions in place: TBD




Making learning fun!
4

TALK ONE AT A
TIME

TIMEAND |Gy,
PREPAREDJ_REBUTT AL)

BE
T AY RESPECTFUL | STAY

OF EACH
OTHER'S POSITIVE

OPIN IONS




